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Assurances

with Signature of Principal
I certify that Mountain City Elementary School has utilized the data and other requirements requested for each component.  The school will operate its programs in accordance with all of the required assurances and certifications for each program area.
I CERTIFY that the assurances referenced above have been satisfied to the best of my knowledge.

__________________________________________

______________________

Signature of Principal






Date Signed
Component 1a - School Profile and Collaborative Process

1.1: SIP Leadership Team Composition
	SIP Leadership Team Member Name
	Leader-

ship Chair? (Y/N)
	Position
	Name of Subcommittee(s) (when applicable)

	B. Hackett, Ed. D
	Y
	Assistant Principal

Attendance Coordinator
	Component 3:  Curricular, Instructional, Assessment & Organizational Effectiveness

	G. Triplett
	N
	Principal


	Component 3:  Curricular, Instructional, Assessment & Organizational Effectiveness

	M. Walters
	N
	Fifth grade teacher
	Component 1:  School Profile & Collaborative Processes and Academic and Non-Academic Data Analysis



	J. Reece
	N
	Kindergarten teacher
	Component 2:  Beliefs, Mission and Vision

	D. Bowling
	N
	Fifth grade teacher
	Component 4:  Action Plan Development

	G. Miller
	N
	Special Education Teacher
	Component 5:  The School Improvement Planning & Process Evaluation



	L. Willis
	N
	Instructional Assistant


	Component 2:  Beliefs, Mission and Vision

	Evan Lewis
	N
	Student
	

	A. Moretz
	N
	 Media Specialist
	Component 4:  Action Plan Development

	J. Stephenson
	N
	Reading Specialist
	Component 3:  Curricular, Instructional, Assessment & Organizational Effectiveness

	R. McDonald
	N
	Community Representative
	

	Freida Dugger
	N
	Parent
	Component 3:  Curricular, Instructional, Assessment & Organizational Effectiveness


1.2: Subcommittee Formation and Operation

	Subcommittee for COMPONENT 1 School Profile and Collaborative Process

	Member Name
	Position
	Chair

	Michelle Walters
	Fifth Grade Teacher
	Y

	Annette Greer
	Kindergarten Teacher
	N

	Judy Davis
	Pre-K Teacher
	N

	Teresa Mullen
	First Grade Teacher
	N



	Mindy Motsinger
	Second Grade Teacher
	N

	Joyce Bowers
	Custodian
	N

	Melissa Sutherland
	School Nurse
	N



	Flo Bellamy
	Community Member
	N

	Jake Greer
	Student
	N

	Brenda Potter
	Third Grade Teacher
	N

	Ginger Johnson
	Fourth Grade Teacher
	N

	Leon Henley
	Sixth Grade Teacher
	N

	Tanya Anderson
	Instructional Assistant
	N

	Sally Tugman
	Community Leader
	N

	Meghan Walters
	Student
	N

	Roman Walters
	Parent
	N


(tab in last cell to create a new row as needed)

	Component 1 Subcommittee has met to address critical components of the SIP and minutes are on file.
	X FORMCHECKBOX 
 YES
	 FORMCHECKBOX 
 NO

	

	Subcommittee 1 Chair Signature


	Subcommittee for COMPONENT 2  Beliefs, Mission and Vision

	Member Name
	Position
	Chair

	Janet Reece
	Kindergarten Teacher
	Y

	Paula Stewart
	School Counselor
	N

	Linda Willis
	Instructional Assistant
	N

	Gail Moretz
	Parent Volunteer
	N

	Denise Lewis
	Instructional Assistant/Parent
	N

	Kaye Muse
	Community Leader
	N

	Amber Davis
	Student
	N


(tab in last cell to create a new row as needed)

	Component 2 Subcommittee has met to address critical components of the SIP and minutes are on file.
	X FORMCHECKBOX 
 YES
	 FORMCHECKBOX 
 NO

	

	Subcommittee 2 Chair Signature


	Subcommittee for COMPONENT 3
Curricular, Instructional, Assessment, and Organizational Effectiveness

	Member Name
	Position
	Chair

	Gay Triplett
	Principal
	Y



	Bridgette Hackett
	Assistant Principal/Attendance Coordinator
	N



	Amy Woodall
	Music Teacher
	N

	Jackie Stephenson
	Literacy Specialist
	N

	Carol Stout
	First Grade Teacher
	N



	Brittany Fletcher
	Second Grade Teacher
	N

	Anne Osborne
	Special Education Teacher
	N

	Jenna Rouse
	Sixth Grade Teacher
	N

	Judy Reece
	Instructional Assistant
	N

	Frieda Dugger
	Parent/PTO President
	N


(tab in last cell to create a new row as needed)

	Component 3 Subcommittee has met to address critical components of the SIP and minutes are on file.
	X FORMCHECKBOX 
 YES
	 FORMCHECKBOX 
 NO

	

	Subcommittee 3 Chair Signature


	Subcommittee for COMPONENT 4 Action Plan Development

	Member Name
	Position
	Chair

	Debbie Bowling
	Fifth Grade Teacher
	Y

	Marie Icenhour
	Kindergarten Teacher
	N

	Beth Hyder
	First Grade Teacher
	N

	Lisa Wilson
	Second Grade Teacher
	N

	Diana Pennington
	Third Grade Teacher
	N

	Diane Clark
	Fourth Grade Teacher
	N

	Ala Moretz
	Media Specialist
	N

	Sandra McCloud
	Pre-K Teacher
	N

	Serena Warren
	Parent
	N

	Christa Warren
	Student
	N


(tab in last cell to create a new row as needed)

	Component 4 Subcommittee has met to address critical components of the SIP and minutes are on file.
	X FORMCHECKBOX 
 YES
	 FORMCHECKBOX 
 NO

	

	Subcommittee 4 Chair Signature


	Subcommittee for COMPONENT 5  The School Improvement Plan and Process Evaluation

	Member Name
	Position
	Chair

	Gay Miller
	Special Education Teacher
	Y

	Robyn Grayson
	Third Grade Teacher
	N

	Angie Long
	Fourth Grade Teacher
	N

	Tammy Jarvis
	Fifth Grade Teacher
	N

	Carol Horne
	Pre-K Teacher
	N

	Tom Stanley
	Parent
	N

	Amber Davis
	Student
	N

	Meghan Walter
	Student
	N

	Flo Bellamy
	Community Representative
	N


(tab in last cell to create a new row as needed)

	Component 5 Subcommittee has met to address critical components of the SIP and minutes are on file.
	X FORMCHECKBOX 
 YES
	 FORMCHECKBOX 
 NO

	

	Subcommittee 5 Chair Signature


 1.3.1: Data Sources (including surveys)
	Data Source
	Relevant Findings

	Counseling Survey 

of Students (2006 -2007)
	The counselor survey revealed 96% of students would ask their school counselor for help when needed.  When asked what they needed help with from the counselor, students indicated 33% study skills, 38% test anxiety, 40% bullying, 15% self-esteem, 33% feeling good about school, 31% getting along with students, and 15% getting along with adults. 

	Counseling Survey 

of Parents (2006-2007)
	When surveyed, parents indicated the following:  92% agreed that they know the role of a school counselor; 96% agreed that they would allow the school counselor to work with their child with academic needs; 76% agreed that they would allow the counselor to work with their child regarding family concerns; 80% know the school counselor; and 76% know how the school counselor works.  Issues that parents indicated that they wanted the counselor to address in the classroom are as follows:  76% social skills, 80% bullying, 64% study skills, 76% self-esteem, 48% careers, and 84% setting goals.  Parents indicated needing help with the following:  24% homework, 8% family stress, and 4% referrals to other agencies.

	School Counseling Surveys of Teachers (2006-2007) Grades 3-6)
	The results revealed teacher perception:  85% to 98% of students are capable students. 50% to 75% of students do not know how to resolve conflict. 

	NSSE Survey of Organizational & Instructional Effectiveness
	The NSSE Survey was administered in 2006-2007.  Results indicated that 97% agree that the use of data is important in the decision making process of teaching and learning.  18.2% indicated a need for staff development in differentiating instruction. This has been addressed and 2007 scores reflect a substantial narrowing of the achievement gap for boys and girls in reading/language arts.

	Needs Assessment for Professional Development
	Teachers need time to become familiar and plan strategies for teaching new standards. Teachers desire time to develop grade level plans for writing. Classroom management ideas are also a stated need.

	Family Friendly Schools Survey
	This survey was administered in the 2005-2006 school year to parents/family/other for all Johnson County Schools.  The data reveals high percentages of parents feel welcome in schools.  Lower scores are related to input on school policies, availability of contact information for teachers, and diverse representation on school councils. More communication with parents is practiced now. Volunteers are solicited at the beginning of each school year.  Parent input is solicited for Mission, Vision, and Beliefs.  Parents are recruited to serve on appropriate committees. The administration maintains an open-door policy. Teacher contact information is available on websites, in-classroom communications, and parent handbooks. There is also classroom, grade level and school-wide newsletters sent home. Information is made available to the local media both by radio and newspaper. 

	Teacher Perception Surveys (2008)
	Results show perception of teachers and assistants is positive as indicated on survey of quality of instructional program, support for student learning, school climate/environment for learning, and school organization and administration. Weaker area in quality of instructional program is teaching fine arts. The system does not provide curriculum and instruction for art, dance, and drama. School climate items show near 100% favorable. Weakest area: bullying (47%) 

	Parent Perception Survey (2008)
	For the categories above, parent perception is favorably high in all categories. 94% of parents believe teachers hold high expectations for students and challenge them. 31% of parents believe there is a problem with bullying. A significant number of surveyed parents were neutral on many questions. 

	Student Perception Survey
	Students indicate favorable responses to all questions in above category, nearing 100% for all items. Exception: In grades 2,4, and 5, a majority of students indicate bullying is a problem at school. 

	SS/HS Community Survey (2006)
	Sixty-six percent of families in K-6 (district data) indicate the unavailability of jobs and employment within Johnson County as the number one concern. Sixty-two percent of K-6 families (district data) indicate drug use and availability of drugs as the second highest concern. 

	School Health Index
	Strengths in all areas except Module 2: Health Education. There is a need for implementation of a comprehensive and developmental curriculum (already provided by the state). The state curriculum includes grades K-12. Time and resources are a deterrent.


1.3.2: School and Community Data

	Narrative and analysis of relevant school and community factors:

	Historical Background

Mountain City Elementary School was constructed in 1950.  In 1952, a gymnasium was added.  A major renovation and a 34, 000 square feet addition were completed in 1984.  This addition included 16 new classrooms, a library, a cafeteria, a music room, a computer lab, and a teacher’s workroom.  In the fall of 2003, a classroom was converted into a science lab. During the summer of 2007, the gymnasium was remodeled. Acoustical tiles, an integrated sound system, new windows, new bleachers, new basketball goals, and a heat pump were added. 

Facilities

Located alongside Highway 421, Mountain City Elementary School sits on twelve acres in the middle of the county seat of Mountain City, Tennessee.  The school has 25 classrooms, a media center, gym, computer lab, science lab, literacy room, music room, counselor’s office, speech room, main office, 2 administrative offices, kitchen, cafeteria, clinic, in-school suspension room, after school daycare room, 2 teacher workrooms, and several bathrooms. In the fall of 2007, a coordinated school health grant enabled us to add a cardio-room for teachers to use after school. 

Environmental and Safety Conditions

Surveillance cameras monitor entrances and hallways.  All secondary entrance doors are locked and monitored throughout the day. Visitors are asked to enter the building through the front door, report to the office, sign in, and obtain a visitor’s pass before entering the classroom area of the building.  A multi-hazard crisis plan is reviewed annually and updated. Multi-hazard drills are conducted on a regular basis.  Environmental safety and fire safety inspections are completed annually. 
Grade Distribution

The school houses one of the largest Pre-K programs in the district, which includes three and four-year old students. The Pre-K and HeadStart programs are integrated.  Students in grades Pre-kindergarten/ HeadStart-4 are distributed into individual self-contained classrooms. Grades 5 and 6 are departmentalized. 

Length of School Year and Day

The length of the regular school day is 6 ½ hours, but the extended school day is 7 hours for students and 7 ½ hours for teachers and assistants. Johnson County is rural and regionally isolated. Inclement weather has forced school closings with frequency in the past. For this reason, an extended day was developed to provide the necessary instructional time for students to learn.

Operating Budget Distribution Equity

Local, state, and federal revenues are used to operate Mountain City Elementary School.   These revenues are distributed on a per student average daily membership (ADM) basis.  The budget is approximately $2,803,607.00 annually.  For a list of federal, state, local, and grant funds, see page 20 and 21.
Per Pupil Expenditure

Mountain City Elementary School’s per pupil expenditure, state and local, is $7,416.95 per year. Federal PPE is $858.14. 
Administration, Faculty, and Staff Demographics

The ethnicity of the administration, faculty, and staff is 100% Caucasian with 97% female and 3% male.

Years of Experience of Faculty and Administration

The years of experience range from one to thirty-five, with the average being 16 years.

Name

Position

Degree

Years of Experience

Debra Bowling

Teacher-5th grade

Master

16

Marie Icenhour

Teacher-Kindergarten

Bachelor

1

Diane Clark

Teacher-4th grade

Bachelor

32

Patsy Cullop

Teacher-Physical Education

Bachelor

23

Jenna Rouse

Teacher-6th grade

Bachelor

1

Judy Davis

Teacher-Pre K

Bachelor

26

Ala Moretz

Media Specialist

Master

33 ½

Robyn Grayson

Teacher-3rd grade

Bachelor plus 15

30

Annette Greer

Teacher-Kindergarten

Master

18

Bridgette Hackett

Assistant Principal/

Attendance coordinator
Doctorate

29

Leon Henley

Teacher-6th grade

Bachelor

6

Carol Horne

Teacher-Pre K

Bachelor

15

Beth Hyder

Teacher-1st grade

Bachelor

18

Ginger Johnson

Teacher-4th grade

Bachelor

26

Angela Long

Teacher-4th grade

Master

3

Gay Miller

Teacher-Special Education
Master

27

Teresa Mullen

Teacher-1st grade

Master

16

Anne Osborne

Teacher-Special Education

Bachelor plus 15

20

Diana Pennington

Teacher-3rd grade

Master plus 30/45

19

Brenda Potter

Teacher-3rd grade

Master plus 30/45

28

Michelle Walters

Teacher-5th grade

Bachelor

3

Janet Reece

Teacher-Kindergarten

Bachelor

30

Paula Stewart

School Counselor

ED S

4

Carol Stout

Teacher-1st grade

Master

32

Gay Triplett

Principal

Master plus 30/45

21

Lisa Wilson

Teacher-2nd grade

Master

13

Amy Woodall

Teacher-Music

Bachelor

5

Tammy Jarvis

Teacher-5th grade

Bachelor

0

Brittany Fletcher

Teacher-2nd grade

Bachelor

0

Mindy Motsinger

Teacher-2nd grade

Bachelor

0

Jackie Stevenson

Literacy Leader

Master plus 45

35

Sandra McCloud

Teacher-Pre K

Bachelor

1

Percentage of courses taught by highly qualified teachers
One hundred percent of the faculty is highly qualified under the requirements of the No Child Left Behind legislation.  Our school works with the school system to attract highly qualified teachers by posting vacancies and advertising through universities. 
Percentage of faculty and staff who hold advanced degrees

Six percent of the faculty at Mountain City Elementary School hold a Bachelor plus 15, 25 % hold a Master degree, 13 % hold a Master plus 30/45, and 3% hold a Doctorate degree.  Thus, 47 % of the faculty has advanced degrees.
Percentage of faculty teaching courses outside their area of certification

   All faculty members are teaching within their areas of certification. 

Enrollment Data

   The enrollment for the 2007-2008 school year is 419 in grades Pre K to 6.

      Teacher

        Grade

         Boys

          Girls

   Class Total

        Davis

         Pre K

             8

           11

           19

       Horne

         Pre K

            13

            7

           20

      McCloud

      Head Start

             8

           10

           18

   Grade Level    

         Total

           57

     Icenhour

   Kindergarten

             8

             9

            17

        Greer

   Kindergarten

             9

            10

            19

       Reece

   Kindergarten

             9

             8

            17

   Grade Level

         Total

            53

       Hyder

          First

             9

             8

            17

      Mullen

          First

             8

             7

            15

       Stout

          First

             8

             8

            16

Grade Level    

         Total

             48

      Fletcher

        Second

            6

            11

             17

    Motsinger

        Second

            8

             9

             17

       Wilson

        Second

            8

             8

             16

Grade Level    

         Total

             50

     Grayson

         Third

           10

             6

             16

   Pennington

         Third

           11

             8

             19

       Potter

         Third

           12`

             9

             21

Grade Level    

         Total

             56

       Clark

        Fourth

             9

            10

             19

      Johnson

        Fourth

             8

            11

             19

        Long

        Fourth

             7

            12

             19

Grade Level    

         Total

             57

      Bowling

          Fifth

            11

             8

             19

        Jarvis

          Fifth

            10

             8

             18

      Walters

          Fifth

            10

             6

             16

Grade Level    

         Total

             53

      Henley

          Sixth

            12

            11

             23

      Rouse

          Sixth

             9

            13

             22

Grade Level    

         Total

             45

Curriculum Offerings

     In addition to the core curriculum of reading, mathematics, social studies, science, language arts and writing, Mountain City Elementary offers related arts courses in library, physical education, music, and literacy.  Resource, gifted and speech classes are available to qualifying students.  The curriculum is enhanced by the Four Blocks/Building Blocks literacy framework (K-3); Response to Intervention (RTI) (1-3); and Six Traits of Effective Writing (K-6). Some teachers elect to incorporate Accelerated Math (4-6) and Accelerated Reading (1-6) into his/her curriculum. “Talking about Touching” by Committee for Children, “Be Cool” anti-bullying program, and” Project Alert” (5th grade) are also provided.   Grades 5 and 6 are served through a departmentalized approach with each of the teachers providing instruction in his/her area of strength. 
Unique Programs

   Unique programs at Mountain City Elementary School include nutrition classes, Family Life, 4-H Club, R.I.F., Steer Pride Points and Pepsico recognition of outstanding students, Character Counts, Read Across America Day, Readers Theatre (grades 4-6), Presidential Academic Fitness program, Fit Five, Walk Across Tennessee, Drama Club, yearbook staff,  Boyz to Men and Girlfriends, Hearts for the House, United Way, receipt programs with Food City and Food Country,  Kids’ Country Child Care, LEAPS after school program, Children’s Book Week, American Education Week, and Red Ribbon Week. The school also collects the tabs from drink cans to benefit Shriner’s Burn Hospital.

Honors Classes

Students who are identified as gifted enjoy a weekly pullout program that offers the opportunity for enrichment above and beyond what is offered in the classroom.

Parental Support

Mountain City Elementary School welcomes parental participation and the opportunity for families and communities to be involved in the education of children.  A Parent Involvement Policy is in place and is provided to families at the beginning of each school year.  Family engagement activities are held throughout the year.  Opportunities for involvement include:  Parent Teacher Organization (PTO), Open House, Stampede, Grandparents Day, McTeacher Night, Food City Receipt Program, Food Country Receipt Program, American Education Week activities, Olympic Day, PTO Membership Drive, parent/teacher conferences, “Hearts for the House” project, United Way, Read Across America, Book Fair, Science Fair, and various committees.  Each grade level plans activities throughout the year to involve parents.  Some of these include:  academic projects, field trips, book buddies, cooking experiences, Accelerated Reading Program, parent volunteers listening to students read and drilling math facts, and presentations.  Parents and other stakeholders are welcome to provide input on improvements and/or additions to the program.

Drug, Alcohol, or Tobacco Incidents or Arrests

There were no incidents involving drugs, alcohol, or tobacco during the 2006-2007 school year, and there has been none in the 2007-2008 school to date.

School-Business Partnerships

School-business partnerships are a vital part of Mountain City Elementary School.  The school has partnerships with Food Country, Food City, Food Lion, Hanes Brand Incorporated, Levi Retirees, McDonald’s, Elizabethton Federal, Farmers State Bank, Northeast Correctional Complex, Scottish Rite, Beta Theta, PTO, WMCT Radio station, the local newspaper The Tomahawk, Johnson County Bank, and Barter Theatre.
Food Country and Food City donate funds based on retained sales receipts. Hanes Brand Incorporated provides funds for competitive grants for the school and individual teachers. The Levi Retirees provide grant opportunities for HeadStart and the after school childcare program. Northeast Correctional Complex supplies labor and craftsmanship for school projects.  The Scottish Rite contributes shoes and Beta Theta supplies coats, both for needy children.  WMCT and The Tomahawk offer advertising and public announcements.  The Johnson County School System provided free computers with training to two Mountain City Elementary School students and their parents.  Johnson County Bank sponsored funds for these students to receive internet access for one year. 

Mobility and Longevity of Staff at School

   Regarding mobility of staff at Mountain City Elementary School, no teachers transferred their positions to other schools within the system, and three teachers retired after the 2006-2007 school year.
   The average years of experience of the staff at Mountain City Elementary are 15.9 years.  

Grant Awards

LEAPS -$119,500
Levi Grant-$5000
Food Lion- $2500 

Adopt-a-school Mini Grants 2007 ($4,392.89)

Teacher(s)                                                        Project Title

Gay Triplett                                                 The Right Way to Write

Diana Pennington                                        Second Chance Learners 

19 teachers                                                   Learning Center E-Books

Janet Reece                                                  Kindergartners Love Magazines

Michelle Walters                                         Oval Rug

Brenda Potter                                               Math Center Fun

Tammy Jarvis                                              Fun In Science Lab and Social Studies

Gay Miller                                                   Teaching Language Arts and Values-Aesop’s Fables

Ann Osborne/Gay Miller                            Materials for Special Ed Students

All Science Teachers                                  Hands on Science

Carol Stout                                                  Don’t get Left Behind: Learn to Read and Do it Well

B. Potter, R. Grayson, D. Pennington         Coaching Students for Success in Social Studies

J. Reece, A. Greer, M. Icenhour                 We Love Non-Fiction  

Ann Osborne/Gay Miller                             Math Chest
Staff Involvement in School/System Leadership Activities

   The staff at Mountain City Elementary School is involved in many leadership roles within the school and the Johnson County School system.  These roles include textbook committees, data team, SIP committees, after-school tutoring, yearbook, mentor teaching, LEAPS, KCCC, school newsletter, coaching, field day,  school calendar, Accelerated Reading committee, enrichment, summer school, drama club, technology committee, school publicity, TCAP celebration committee, family engagement committee, cluster teams, Hearts for the House, SACS team, School Health Index Committee, writing committee, school pride committee, Teacher of the Year committee, PTO, school pride committee, spelling bee, American Education Week committee, flower fund committee, United Way, school leadership team, county grade level staff development, committee chairs, School Health and Safety Committee, Special Education Survey Team, and RTI.

Highly Qualified Paraprofessionals

One hundred percent of the paraprofessionals at Mountain City Elementary School meet requirements set by No Child Left Behind to be highly qualified.  All paraprofessionals work under the direct supervision of  highly qualified teachers.
Trained and Qualified Mentors  

All first and second year teachers at Mountain City Elementary School are paired with a mentor teacher who receives training provided by the school system.   Each pair is required to attend meetings, submit reports, and collaborate throughout the school year.
STUDENT POPULATION DATA

Number of Students

Mountain City Elementary School houses grades PreK-6.  Recent enrollment is as follows:

      2006-2007   417

      2005-2006   428

      2004-2005   414

      2003-2004   450

Student Demographics, May 2007

The 417 member student body is made up of 209 boys and 208 girls.  The population is 97.12% Caucasian, 1.60% Hispanic, .72% African American, .24% Asian, and .24% American Indian.  Mountain City Elementary School has no migratory students; however, the school system does have a plan to address the needs of the population.

English Proficiency

Mountain City Elementary School has eleven ELL students who qualify as proficient according to CELLA.

Free and Reduced Lunch Rate

Mountain City Elementary School is a school-wide Title I school with 64% of the students receiving free or reduced lunch.

Discipline Referrals

One student (male) was suspended during the 2006-2007 school year.  No students were expelled.

Retention Rate

The retention rate was 2.9% during the 2006-2007 school year.

Transfer Rate

The mobility rate during the 2006-2007 school year was 9.7%.   

Attendance Rate

The current attendance rate as of January 2008 for the 2007-2008 school year is 95.6%.  This rate exceeds the state goal of 93%.  The attendance rate for the 2006-2007 school year was 94.5%. 

Special Education Disability Types, Numbers, Percents

Mountain City Elementary School serves 69 (16.55%) students in Special Education.  Eighteen (26%) students are served for a Specific Learning Disability.  Two (2.9 %) students are served for Mental Retardation.  Eight (11.6%) are served for intellectually gifted. Thirty (43.48 %) are served for Speech Impairments.  One (1.45%) is served for Language Impairments.  One (1.45%) is served for Emotional Disturbance.  One (1.45%) is served for Autism.  Six (8.7%) are served for other health impairments.  One (1.45%) is served for orthopedic impairments.  One (1.45%) is served for visual impairments.  Six (8.7%) are served for functional delay.  Four (5.8%) are served for developmental delay.  

Students Attending Preschool

   Fifty-seven students attend the Pre-K and Head Start program.  The program integrates students so that each of the three classes has a combination of both programs.

Extracurricular Activities  

   A large percentage of students participate in extracurricular activities at Mountain City Elementary School.  Some of these activities include football, basketball, cheerleading, baseball, t-ball, soccer, yearbook staff, drama clubs, Boyz to Men Club and Girlfriends Club. After school students can participate in LEAPS, Kids’ Country Child Care, RAMS Club, yearbook staff, and Writers’ Theatre.
PARENT OR GUARDIAN DEMOGRAPHICS
Race and Ethnicity

The population from which Johnson County High School draws its student population is comprised of:

96.4% White

2.9% African American

0.3% American Indian/Alaska Native

0.1% Asian

0.0% Native Hawaiian/Other Pacific Islander

Note: Some respondents reported two or more races.

Marital Status

56.5% Married

20.6% Single

22.9% Separated, Widowed, or Divorced

Level of Education

2.1% Advanced Degree

4.8% Bachelor Degree

3.8% Associate Degree

13.2% Some College/No Degree

34.5% High School Diploma

41.7% Did Not Receive High School Diploma

Employment Status

Johnson County’s civilian labor force is made up of 6,780 people with approximately 9.3% unemployed. A significant percentage (33.18%) of Johnson County residents are employed outside the county and/or state.
Income Level

Median Household Income: $24,142

Per Capita Income: $13,388

Below Poverty: 19.3%
COMMUNITY CHARACTERISTICS
Size of Community

The Tennessee Department of Economic and Community Development estimates the residential population of Johnson County to be 20,376.  Johnson County’s land area is approximately 298 square miles with 58.7 persons per square mile.  The US Census Bureau provides the following information concerning the population of Johnson County.

4.2% under 5 years old

17.5% under 18 years old

16.1% 65 years old and older

6,827 households
Demographic Breakdown of the Populous

96.4% White

2.4% Black

1.2% Native American/Hispanic Other

46.2% Female

53.8% Male
Average Income or Economic Level

$24,142 Median Household Income

$13,388  Median Per Capita Income

19.3% Below Poverty
Number of Private Schools in Area

No private schools are located in Johnson County. Johnson County Schools, the local public school system, includes five elementary schools, one middle school, and one high school.
Major Employers

The US Census Bureau lists the following business facts about Johnson County businesses: 

241 private non-farm establishments

1,293 business firms
The major employers in Johnson County are listed below in random order with no emphasis on size or economic impact to the community:

           Hanes Brands Incorporated (HBI)

           Northeast State Correctional Center

           Johnson County School System

           Film Processing Corporation

           Craftline Woodline Products

           Maymead Corporation

           Phoenix Medical Products

           N & N Ball and Roller, Inc.

           Mountain City Lumber

           Shoun Lumber Company

           Mountain City Hardwoods

           Shelby Elastics

           Custom Care and Pallet Company

           Rainbow Paper Products, Inc.

           Final Touch

           Johnson County Community Hospital

           Mountain City Care Center

           Farmers State Bank

           Johnson County Bank

           Elizabethton Federal Bank

Residents with School-Age Children

Population of Johnson County in 2003 was 19,448, of which:

· 3,536 were under 18 years of age (19.47%);
· 879 were under 5 years of age (4.9%);
· Resulting in 2,657 school-age children (14.8%).
Community Involvement or Participation in School Activities

· Mountain City Community Center
· Johnson County Health Department
· Children’s Bible Ministry/Release Time
· ETSU Storytellers
· Barter Theatre
· Johnson County Health Department and the ETSU medical and nursing students provide a Health Fair for students.
· The Johnson County Nursing Home provides an angel tree for students.
· The Catholic Church provides backpacks, school supplies and other household items for needy families of Mountain City Elementary School.
· University of Tennessee Extension Office
· ACTION Coalition
· Safe Haven
Group Homes/Substance Abuse Centers/Homeless Shelters 

  The community surrounding Mountain City Elementary School is served by the ACTION Anti-Drug Coalition and the Safe Haven Women’s Shelter.



RESOURCE ALLOCATION

	Resource


	Amount
	Utilization of

Resource


	Connection to Student Improvement



	Title I
	$108,625
	Teacher Salaries ($33,327)

Educational Assistants ($38,383)

Instructional Supplies and Materials ($200)

Guidance Counseling ($23,393)

Other ($13,322)


	To provide reduced class size with an additional teacher

To provide reading instruction

To provide counseling for individuals with emotional needs

To provide instructional materials to enhance learning

To enhance teacher abilities therefore improving instruction

	Title II
	As requested
	Professional development

Technology
	To provide the monetary resources for professional development linked to student achievement

	State/Local
	$6463 per student
	Basic Education Plan

Textbooks

Operating expenses

Salaries

Furnishings
	To provide Basic Education Plan assistance for the operation of the school and support of student achievement

	Teacher Allocations
	$13,211
	Reading materials
	To provide materials to enhance learning in reading

	PTO Stampede
	$10,500
	Payment toward copier usage
	To provide necessary equipment to improve learning

	Library Book Fund
	$3800
	Library books and media supplies
	To provide books for students for study and leisure reading 

To provide instructional materials

To enhance learning



	Magazine Fund
	$600
	Periodicals
	To provide current news and leisure reading

	Book Fair
	$1200
	Library books and media supplies
	To provide books for students for study and leisure reading 

To provide instructional materials

To enhance learning

	Levi’s Childcare Grant
	$6000
	Items for learning centers
	To provide additional funding for the enhancement of the before and after school program, instructional materials, developmental activities, supplies, crafts, and furnishings

	Profit from picture sales
	$3000
	General fund operating expenses
	To proved necessities for operation of school

	Profit from Yearbook
	$500
	General fund operating expenses
	To provide necessities for operation of school

	LEAPS Grant
	$119,250 (2007)
	After school program enhancement
	To provide academic focus for the existing after school program and to provide cultural experiences and enjoyment of the arts and fitness


Component 1b – Academic and Non-Academic Data Analysis/Synthesis

1.4: Variety of Academic and Non-Academic Assessment Measures

	List Data Sources 

	Grades K-6 Academic
TCAP                                        Writing Benchmarks                        Reading Vocabulary Tests

TCAP Alt                                  Tennessee Report Card                    Student Report Cards

STAR Math                               Chapter and Unit Tests                    Mid Term Reports

STAR Reading                          Special Projects                               Reading Evaluations

TVAAS                                      Basal Comprehension Tests           TCAP Writing Assessment

Spelling Tests                            AGS Early Screening Profile          Writing Framework Portfolios

Tennessee Vocabulary Tests     ThinkLink Predictive Assessment   Accelerated Math           
LAP-D

	For Special Needs Students
PLS-3 (Language)/Told-P: 3 (Language)           

Goldman-Fristoe Test of Articulation

Fluharty Speech and Language Screening

ROWPVT/EOWPVT (Receptive/Expressive One-Word Picture Vocabulary Test)
Gifted Screening Process

	Non-Academic
Attendance                               

Transition                              

Promotion

Discipline Referrals                 

School Health Index             

School Climate Surveys of Teachers, Parents, and Students 

School Counseling Surveys of Students, Teachers and Parents in Grades 3-5

Needs Assessment for Professional Development

Family Friendly Schools Survey

SS/HS Community Survey (2006)


1.5: Data Collection and Analysis

	Describe the data collection and analysis process used in determining your strengths and needs.

	Mountain City Elementary School is a data-driven school with an ongoing comprehensive assessment system in place to identify, target, improve, and monitor student performance as well as curriculum and instruction. Several in-house school-wide formative assessments are administered throughout the school year to collect data. Data collection begins in the Pre-K group and continues throughout grade six.  Pre-kindergarten teachers administer the LAP-D to assess skills in the areas of fine motor manipulation, fine motor writing, cognitive matching, cognitive counting, language naming, language comprehension, gross motor body movement, and gross motor object movement.  The assessment is administered three times a year, at the beginning to establish a baseline, mid-year to assess progress, and at the end of the year to assess mastery. One hundred percent of students tested showed growth when tested at mid-year. Kindergarten students are assessed with the AGS Early Screening Profile at the beginning and ending of each school year.  The data taken from both screening assessments is used to meet individual needs and guide curriculum so that necessary skills are mastered in that grade level.   The STAR Reading/Math Inventory is used to measure individual student progress throughout the year. The STAR Reading Inventory is administered to students in grades 2-6 in August, January, and May. Students in grades 4-6 take the STAR Math Inventory in August, January, and May. The ThinkLink Predictive Assessment monitors student progress in reading, math, and science. It is administered in September, December, and February for grades 2-6. The ThinkLink assessments are designed to assess performance indicators of the Tennessee curriculum. The September ThinkLink measures retention of the previous year’s skills, while the second and third tests measure progress on current grade level skills. The school also administers a writing benchmark assessment at the end of each nine-week grading period. This involves all students in kindergarten through sixth grade and is instrumental in preparing fifth grade students for the statewide TCAP writing assessment which is given in February each year. The TCAP Assessment is administered in grades 1 through 6 each spring. AYP data, achievement scores, and value added scores in all content areas are analyzed, along with attendance, discipline referrals, and teacher absences. The data team meets during the summer with data teams from all other schools in the county. Each team charts the data available to them at that time, identifies strengths and areas of need, and discusses strategies for improvement. This information is shared and discussed with all the other teams present as well. Throughout the year, the team continues to meet to disaggregate, track, chart, and graph all data as it is collected. Data is presented and discussed at staff development meetings, with both instructional and support staff, during vertical and cluster team meetings, grade level meetings with administrators, PTO and school board meetings. During 2007, the data was presented at the state LEAD conference. This data directs the focus of instruction through staff development activities, teacher/staff placement, scheduling before and after school enrichment and tutoring activities (Extended Learning, LEAPS), field trips, purchasing, and all aspects of the school organization. The school leadership team uses the data to set priorities and establish goals for learning. Teachers also use the data to individualize student goals for the year. Goal sheets for each student are created and signed by the teacher and the student in collaboration with the parent. The chart below shows how data is administered, the results of the analysis of data, and whether it is considered a strength or need.
Data Source
How Administered
Analysis of Results
Strength or Need
TCAP Reading & Language Arts
Annually in a formal, timed setting using test booklets and answer sheets
98% of students scored proficient/adv. with a 3-yr. avg. mean gain of .1 (2006-2007)
Strength
TCAP Math
Annually in a formal, timed setting using test booklets and answer sheets
98.5% of students scored proficient/adv. with a 3-yr. avg. mean gain of .6 (2006-2007)
Strength
TCAP Science
Annually in a formal, timed setting using test booklets and answer sheets.
96.5% of students scored prof./adv. with a 3-yr. avg. mean gain of .7 (2006-2007)
Need
TCAP Social Studies
Annually in a formal, timed setting using test booklets and answer sheets.
96% of students scored prof./adv. with a 3-yr. avg. mean value added that remained the same at 2.9 (2006-2007)
Need
TVAAS

Results derived from formal annual TCAP test

School-wide gains in all areas. A’s in all content areas.

Strength

ThinkLink Language Arts

3x annually (Sept., Dec., and Feb.,) in a formal setting using test booklets and answer sheets (Grades 2-6)

Sept., 2007 results: 93% of students prof./adv. Dec., 2007:  97% of students prof./adv.  Feb., 2008: 95% of students prof./adv.
Strength
ThinkLink Math

3x annually (Sept., Dec., and Feb.) in a formal setting using tet booklets and answer sheets (Grades 2-6)
Sept., 2007 results: 94% of students prof/adv., Dec., 2007: 94% of students prof/adv.  Feb., 2008: 96% of students prof./adv.
Strength
ThinkLink Science

3x annually (Sept., Dec., and Feb., ) in a formal setting using test booklets and answer sheets

Sept., 2007 results: 96% of students prof./adv. Dec., 2007 results: 96% of students prof./adv.  Feb., 2008: 94% of students prof./adv.
Strength

STAR Math

3x annually (Aug., Dec., and May), individually on computer in grades 4-6

77% of students tested improved from August to December. Avg. grade equivalency gain school-wide in grades 4-6 was 1.3 or more.
Strength
STAR Reading

3x annually (Aug., Dec., and May) , individually on computer in grades 2-6

78% of students improved from Aug., to Dec. The average grade equivalency gain school-wide in grades 2 through 6 was .64.
Strength

Writing Benchmark

Locally 4x annually in grades K-6

From Sept. to Dec., 2007, school-wide average gain of .21, increasing from a score of 3.5 to a 3.71.
Need

TCAP Writing

Taken once annually by fifth graders

The 3-year avg. in 2005 was 3.7. The 2006 and 2007 school years were both 3.9.
Need

Basal Comprehension Tests

Given weekly to students in Grades 1-4
An average success rate of 80%

Strength

Basal Placement Test

Given 2x annually by literacy leader to students in grades 2 and 3

Skills measured: comprehension and vocabulary.

Grade 2: 33% of students were below grade level. 27% of students were on grade level. 33% of students were above average level.
Grade 3: 36% of students were below grade level; 36% of students were on grade level; 28% of students were above grade level.
Strength 

(This is perceived as a strength since this is the first administration for the new basal reading material with its controlled vocabulary.)
AGS Early Screening Profile

2x annually to kindergarteners

Most students show gains from the first to the second administration.
Strength

LAP-D
3x annually to Pre-K
All students have shown improvement in all assessed areas.
Strength
Age 3-6 PLS-3 (Language)

Told-P-3 (Language for Ages 7 & up)

Individualized testing for selected students

Students show an improvement rate of up to 25% to 30%.
Strength

Goldman-Fristoe Test of Articulation

Individualized testing of selected students

Students have shown a 100% improvement in speech in 2 to 3 years.

Strength

POWPVT/EOWPVT (Receptive/Expressive One-Word Picture Test)

Individualized testing of selected students
In receptive language, 90% of students have shown improvement. In expressive language, 70% showed gains.
Strength

Attendance

Gathered from Star Student Information every 20 days

Current attendance for January 2008 is 95.6%. Attendance rate for 2006-2007 was 94.5% which exceeds the state goal.
Strength

Transition/Migratory

Gathered from Star Student Information

The mobility rate during the 2006-2007 school year was 5.1%.
Need

Promotion Rate

Gathered from Star Student Information

Promotion rate for 2006-2007 school year was 97.1%.
Strength

Discipline Referrals

Gathered from Star Student Information

During 2006-2007, one student was suspended and 0 students were expelled. 131 total discipline referrals with most coming from the classroom.
Strength

School Health Index

Information gathered 1x per year by school nurses, school staff, and community volunteers
Strengths in all modules except Module 2: Health Education  
Strength




1.6: Report Card Data Disaggregation

	Report Card Data Disaggregation

	Mountain City Elementary School’s Report Card for 2007 shows the school to be in good 

standing and safe status. Of the 352 students in the net enrollment, (97.2%) are white, two 

(0.5%) are African American, nine (2.3%) are Hispanic, and there were no Asian students. There 

was one suspension and no expulsions. The attendance rate was 94.5%, exceeding the state goal of 93%. The promotion rate was 97.1% exceeding the state goal of 97.0%.
Mountain City Elementary School’s math student academic achievement three-year average score rose to an “A”.  In 2005, the three-year average NCE score was a 52 (B). In 2006, the three-year average NCE score was a 53 (A). In 2007, the three-year average NCE score increased to a 66 (A), well above the score of 57 for the state average. A gain was shown in the annual percentage of students who scored proficient and advanced (84% in 2005, 98% in 2006, and 99% in 2007). Students with disabilities showed a gain in the proficient and advanced category (67% in 2005, 88% in 2006, and 96%in 2007).   In the gender category in 2005, 85% of female and 82% of male students scored proficient and advanced. In 2006, 100% of females scored proficient or advanced and 97% of males scored proficient or advanced. In 2007, 98% of females and 99% of males scored proficient or advanced.

In 2005, the three-year average NCE score for student academic achievement in reading/

language art was a 49 (C). In 2006, there was a slight increase in the three-year average NCE to a 53 (B).  In 2007, a six point gain in the three-year average NCE score resulted in a score of 58, netting the school an “A” and surpassing the state average of 56. The percentage of students scoring proficient and advanced in reading/language arts rose from 90% in 2005, to 92% in 2006, and 95% in 2007. In 2007, only 7% of economically disadvantaged students scored below proficient, compared to 12% in 2005 and 2006. Seventy-one percent of students with disabilities scored proficient or advanced in 2006.  In 2007, the percentage scoring proficient rose to 88%.  Also in 2005, 98% of female and 83% of male students scored in the proficient and advanced category. In 2006, 96% of the female students scored proficient or advanced and 88% of the male students scored proficient or advanced. In 2007, 99% of females and 97% of males scored proficient or advanced. 

Academic achievement in three-year average writing scores has remained a “B” for three 

years. The score of 3.9 in 2006 and 2007 was slightly higher than the 3.7 in 2005; however, the letter grade remained a “B”.   Disaggregation of the 2005 scores indicates female fifth grade students achieved an overall average score of 4.4, while male students achieved an overall average score of 3.2.   In 2006, boys scored a 3.8 and girls scored a 4.1, a much narrower discrepancy. On the 2007 writing assessment, the male students scored an average of 3.5, and female students scored an average of 4.0. This discrepancy in scores for male and female student achievement is also reflected in our reading/language arts scores.
In student academic achievement in science, the school moved from a score of 50 (C) in 2005 to a score of 54 (B) in 2006. In 2007, Mountain City Elementary School scored 61 (A) in science demonstrating an upward trend. In social studies, the students received a 50 (C) in 2005, a 54 (B) in 2006, and a 60 (A) in 2007.

In the value added (TVAAS) section of the report card, Mountain City Elementary School earned an “A” status in each of the content areas and exceeded the gain required for an “A” as shown by the following information.

Subject

Gain Required for A

Gain Attained by MCE

Reading/Language Arts

>1.2

6.1

Math 

>1.5

9.6

Social Studies

>0.4

2.9

Science

>0.6

3.1

Disaggregating gain scores by year, grade, content, and subgroup reveal the following trends. In math, fourth grade students demonstrate a positive upward trend with a three-year average gain of 15.1. Fifth grade scores reflect a downward trend with a three-year average score of -2.2, indicting a need to address curriculum and instructional practices. On the 2007 assessment test, a gain of -1.1 showed a substantial improvement from the -7 in 2005 and 2006. Sixth grade student gain scores show a positive trend culminating in a 3-year average gain of 16 points. An analysis of the 2007 mean gains by prior achievement subgroups reveals growth in higher level 4 and 5 achievement groups in fourth grade. There was an insufficient N-count, therefore, no data for lower and middle achievement groups. Fifth grade students did not fare as well as evidenced by negative gains in performance groups at level 5 (highest achievers). There was an insufficient N-count for all other achievement groups; therefore, no additional gain scores were posted. Sixth grade students posted substantial positive gains in all measureable achievement subgroups in math. 
In reading/language arts, fourth grade students evidenced a downward trend from a gain of 9.3 in 2005 to a 3.1 in 2006 and a .8 in 2007, resulting in a three-year average of 4.4. Fifth grade students posted scores of 1.5 in 2005, 3.3 in 2006, and then an increase of 8.6 in 2007. Their three-year average score was 4.5. Sixth grade scores demonstrate an upward trend from 2005 to 2006. In 2007, the value added score dropped to 6.2 which is still excellent. The sixth grade three-year average score was 9.5 An analysis of the 2007 mean gains by prior-achievement subgroups shows positive gains in all measurable achievement groups in fourth grade except at level 5 where the highest achieving fourth graders posted a decline of 1.9. The fifth and sixth grade scores reflect positive growth across all measurable achievement groups. Sixth grade students who were economically disadvantaged posted positive gains in lower middle, middle, and the highest achievement groups. An insufficient N-count prevented measurement in the other achievement groups. 
In science, fourth grade students showed a gain of 10.8 in 2005, a 13.9 in 2006, and a 4 in 2007. The three-year average for sixth grade was 9.6.  An analysis of mean gains for prior-achievement subgroups indicated that the fourth grade students posted a positive growth in the measurable subgroups 4 and 5 in science. Fifth grade students showed a negative growth in 2005 of -1.8, followed by positive growth of 3.3 in 2006, and a slight decrease to 2.1 in 2007. The three-year average gain for fifth grade students was 1.2. The 2007 mean gains for prior-achievement subgroups indicate positive gains in level 4, but negative gains for levels 3 and 5. This demonstrates an area of need. Sixth grade gain scores showed a negative gain of 4.7 in 2005, a negative gain of 4.6 in 2006, and a positive gain of 4.6 in 2007. The three-year average for sixth grade was -1.6. An analysis of mean gain for prior-achievement subgroups showed positive gains in all measurable subgroups. This was a substantial improvement. 
In social studies, fourth grade students showed gains of 12.7 in 2005, 7.9 in 2006, and then a negative gain of 2.5 in 2007. Although a downward trend is demonstrated, the three-year average is still a 6. Fifth grade student scores show a gain of 6.5 in 2005, 1.9 in 2006, and 3.4 in 2007. The fifth grade three-year average was 3.9. Sixth grade student scores showed a negative gain of.9 in 2005, a negative gain of 1.1 in 2006, and another negative gain of 1.9 in 2007. The three-year average was -1.3. An analysis of the mean gains of prior-achievement subgroups showed negative growth in achievement groups 3, 4, and 5, with level 3 (middle achievers) showing the highest negative gain of -7.2 . Fifth grade students demonstrated positive gains in groups 3, but negative gains in levels 4 and 5. Sixth grade student scores reflected negative gains for all measurable sub-groups. 

Mountain City Elementary School met the No Child Left Behind Adequate Yearly Progress benchmarks in all content areas. 


1.7: Narrative Synthesis of All Data

	Narrative Synthesis of Data

	            A comparison of the academic data with the non-academic data provides a comprehensive evaluation of the strengths and needs at Mountain City Elementary School.

The 2007 report card shows a school that is economically disadvantaged (61.7%) and   a student population with little diversity: 97.2% white, 0.5 % African American, and 2.3 % Hispanic. There was one suspension in 2007. There have been 131 discipline incidences with most occurring in the classroom. Although the population has a large number of economically disadvantaged students, parents value education for their children.  This is reflected in the attendance rate of 94.5% for the 2006-2007school-year and a current attendance rate of 95.6% for January 2008.  The data also reflects a number of transients in the community with a current mobility rate of 9.7%.  On a recent survey, families understand the impact of poverty and 66% of them listed the unavailability of jobs and employment within Johnson County as their primary concern. Sixty-two percent of families in K-6 indicate drug use and availability as their second highest concern. (From 2005-2006 Safe Schools/Healthy Students Evaluation Data). 

             Research indicates there is a link between high poverty and unemployment to

 poor diet and exercise, teen pregnancies, and drug and alcohol use.  To help address this problem, Mountain City Elementary School utilizes community partnerships such as Johnson County’s Promise, UT Extension Nutrition Experts, the Health Department, and various East Tennessee State University resources to provide support and resources for our students and families. The after school program (Kids Country Child Care) is partnered with a LEAPS Grant Award that provides additional impetus to the mentor/tutoring program in the content areas and arts enrichment for students in the LEAPS and after school program.  Plans to provide enrichment in the areas of fitness and nutrition have been structured within the after school program. A weekly lesson on healthy eating is taught by a UT Extension office employee with curriculum and snacks provided. LEAPS funding provides certified teachers to tutor after school for identified students.

A Family Friendly Schools Survey shows a high percentage of parents feel welcome in the schools. Although Mountain City Elementary School teachers do an excellent job of using data to make decisions about teaching and learning, areas that need to be addressed do exist. One of these areas is bullying. Most of the students in grades 2, 4 and 5 noted this fact in their perception surveys. The student perception was confirmed by the results of the teacher surveys and the parent surveys which indicated the same. A counseling survey of students, teachers, and parents also support these findings.  In this survey, forty percent of the students noted bullying as a problem and eighty percent of the parents agreed.  A School Climate Committee formed in 2006 reviewed the literature regarding the link between academic achievement and discipline, order, and a positive climate. School-wide procedures, classroom procedures, and an effective discipline plan are in place. The school only has one part-time counselor shared between three schools. The Safe Schools/Healthy Students grant provided additional resources for classroom education, but the three-year period for this grant has ended. 
The report card data reflects the high standards for achievement along with the strong parent support for the educational programs. 

Students in grades three through six at Mountain City Elementary School are given various evaluations throughout the school year.  Assessments used to determine proficiency are as follows: ThinkLink Predictive Assessment, STAR Reading/Math Inventory, Writing Benchmarks, and the TCAP Assessment. 

Reading scores have continued with a slight upward trend.  Early in the 2007-2008 school year, the ThinkLink Predictive Assessment was administered to measure retention of previous grade level skills.  Test results indicated that 93% of students scored proficient/advanced across all sub-skills in reading in grades 2-6.  The ThinkLink was administered again at the end of the first semester to evaluate grade level skills.  The results showed that 97% of the students scored proficient/advanced across all sub-skills in grades 2-6. The February 2008 test measured on-grade level skills. The results were 95% of students were proficient and advanced. The STAR test was administered in August to determine each student’s grade level equivalency.  The test was administered again in December, and an average school-wide grade equivalency gain of 0.64 was noted, indicating a little over half a year’s growth in half a year.  Students showed a decrease of 2% in the below proficient range between the 2005 and 2006 TCAP Assessment scores and a decrease of 3% in below proficient from 2006 to 2007. In 2007, the value added three-year average in reading was 6.1, giving the school an “A.”  All grade levels experienced positive growth. 
   
Students at Mountain City Elementary School showed no growth in writing but maintained a “B”.  Quarterly writing benchmarks have shown a school-wide average gain of 0.21 when comparing Writing Benchmark #1 with Writing Benchmark #2. Writing Benchmark #3 resulted in a school-wide average gain of .13. The academic achievement three-year average for writing scores has remained a “B” for the last three years. The school had a score of 3.9 in 2006 and 2007, which was slightly higher than the 3.7 in 2005.  However, the letter grade remained a “B”.  Disaggregation of the 2005 scores indicated that female fifth grade students obtained an overall average score of 4.4, while male students obtained an overall average score of 3.2.  In 2006, male students scored an average of 3.8 and female students scored an average score of 4.1, showing a narrowing of the gender discrepancy.   In 2007, writing scores showed that male students scored an average of 3.5 and female students scored an average of 4.0. 

T-CAP sub-group data in reading/language arts reflected the following disaggregation of scores:

T-CAP SUB-GROUP DATA for 2006-2007
READING/LANGUAGE ARTS

Grade Level
Total Students

Proficient & Advanced

Below Proficient

Male 

Proficient 

&

Advanced

Male Below Proficient

Female Proficient

& Advanced

Female 

Below Proficient

SES

Proficient

SES

Below Proficient

6

53

100%

0%

100%

0%

100%

0%

97.4%

38

2.6%

38

5

42

100%

0%

100%

0%

100%

0%

100%

31

0%

31

4

50

98%

2%

96.9%

3.1%

100%

0%

96.6%

28

3.4%

28

3

54

96.4%

3.6%

95.8%

4.2%

96.8%

3.2%

94.6%

36

5.4%

36

READING/LANGUAGE ARTS

LOW SOCIO-ECONOMIC STUDENTS

Grade

Level

Total #

Students

Advanced

(N)

Advanced

%

Proficient

(N)

Proficient

%

Proficient &

Advanced

(N)

Proficient &

Advanced

%

Non-

Proficient

(N)

Non-

Proficient

%

6

38

14

37

23

61

37

97

1

3

5

31

17

55

14

45

31

100

0

0

4

28

12

43

15

54

27

96

1

4

3

36

14

39

20

56

34

94

2

6

In addition to the above chart, the percentage of students with disabilities who scored in the below proficient category decreased from 29% in 2006 to 12% in 2007.

Gains were also made in the area of math. On the ThinkLink Predictive Assessments for math, on both September and December tests, 94% of all students scored in the proficient/advanced range.  In February 2008, 96% of students scored proficient/advanced. The STAR math tests administered in August and December evidenced an average gain of 1.3 in grade equivalency or more than a year’s growth.  Students showed a decrease of 1% for those testing below proficient, decreasing from 2% below proficient in 2006 to 1% in 2007.  The three-year average growth in value added math scores was 9.6, giving the school an “A”. 

T-CAP sub-group data in math reflects the following disaggregation of scores: 

T-CAP SUB-GROUP DATA for 2006-2007
MATHEMATICS

Grade Level

Total Students

Proficient & Advanced

Below Proficient

Male Proficient & Advanced

Male Below Proficient

Female Proficient

Female Below Proficient

SES Proficient

SES Below Proficient

6

53

100%

0%

100%

0%

100%

0%

100%

38

0%

38

5

42

100%

0%

100%

0%

100%

0%

100%

31

0%

31

4

50

98%

2%

96.9%

3.1%

100%

0%

96.6%

28

3.4%

28

3

54

96.4%

3.6%

100%

0%

93.5%

6.5%

97.3%

36

2.7%

36

MATHEMATICS

LOW SOCIO-ECONOMIC STUDENTS

Grade

Level

Total #

Students

Advanced

(N)

Advanced

%

Proficient

(N)

Proficient

%

Proficient &

Advanced

(N)

Proficient &

Advanced

%

Non-

Proficient

(N)

Non-

Proficient

%

6

38

25

66

13

34

38

100

0

0

5

31

21

68

10

32

31

100

0

0

4

28

18

64

9

32

27

96

1

4

3

36

18

50

17

47

35

97

1

3

        In addition to the above charted data, the percentage of students with disabilities scoring in the proficient/advanced category rose from 88% in 2006 to 96% in 2007.


Science data from the 2007 Report Card showed a three-year average score in achievement of 55 NCEs, which resulted in a grade of “A”.  This was a slight improvement from the 2006 three-year average of 54.  The 2007 Value Added Assessment for Mountain City Elementary School resulted in a mean gain of 3.1.  Fourth grade students exceeded the three-year average State Growth Standard of 0.0 with a growth of 9.6 in 2007.  In fifth grade, a positive gain of 3.3 was noted for 2006 and 2.1 in 2007 compared to a negative growth of 1.8 in 2005.  For sixth grade, a positive gain of 4.6 was noted in 2007 compared to negative gains of 4.7 in 2005 and 4.6 in 2006.


T-CAP sub-group data reflects the following disaggregation of data:  

T-CAP SUB-GROUP DATA for 2006 and 2007
SCIENCE

Grade Level

Total Students

Proficient & Advanced

Below Proficient

Male Proficient & Advanced

Male

 Below Proficient

Female Proficient & Advanced

Female Below Proficient

SES Proficient & Advanced

SES 

Below Proficient

6

53

96.2%

3.8%

92%

8%

100%

0%

94.7%

38

5.3%

38

5

42

100%

0%

100%

0%

100%

0%

100%

31

0%

31

4

50

94.1%

5.9%

96.9%

3.1%

89.5%

10.5%

89.7%

28

10.3%

28

3

53

96.3%

3.7%

95.8%

4.2%

96.7%

3.3%

94.4%

35

5.6%

35

SCIENCE

LOW SOCIO-ECONOMIC STUDENTS

Grade

Level

Total #

Students

Advanced

(N)

Advanced

%

Proficient

(N)

Proficient

%

Proficient &

Advanced

(N)

Proficient &

Advanced

%

Non-

Proficient

(N)

Non-

Proficient

%

6

38

15

39

21

55

36

95

2

5

5

31

17

55

14

45

31

100

0

0

4

28

18

64

7

25

25

89

3

11

3

35

21

60

12

34

33

94

2

6

         In addition to the above charted data, there were nine tested sixth grade special education students with proficient scores of 89% and 11% below proficient. This is the only grade level with sufficient numbers to disaggregate special education data.

Social studies data from the 2007 report card showed a three-year average achievement score of 54.6 which was slightly up from the 2006 score of 54. The three-year average value added score showed a mean gain of 2.9, which was an “A”.  Fourth grade students exceeded the three-year average state growth standard of 0.0 with a growth of 6. Fifth grade students posted positive gains of 3.9 for the three-year average. Sixth grade students posted negative gains in 2005 through 2007.

T-CAP sub-group data reflects the following disaggregation of data:

T-CAP SUB-GROUP DATA for 2006-2007
SOCIAL STUDIES 

Grade Level

Total Students

Proficient & Advanced

Below Proficient

Male Proficient & Advanced

Male Below Proficient

Female Proficient & Advanced

Female Below Proficient

SES Proficient & Advanced

SES Below Proficient

6

53

92.5%

7.5%

88%

12%

96.4%

3.6%

89.5%

38

10.5%

38

5

42

95.3%

4.7%

94.4%

5.6%

96%

4%

96.9%

31

3.1%

31

4

50

100%

0%

100%

0%

100%

0%

100%

28

0%

28

3

53

96.3%

3.7%

95.8%

4.2%

96.7%

3.3%

97.2%

35

2.8%

35


SOCIAL STUDIES

LOW SOCIO-ECONOMIC STUDENTS

Grade

Level

Total #

Students

Advanced

(N)

Advanced

%

Proficient

(N)

Proficient

%

Proficient &

Advanced

(N)

Proficient &

Advanced

%

Non-

Proficient

(N)

Non-

Proficient

%

6

38

8

21

26

68

34

89

4

11

5

31

11

35

19

61

30

97

1

3

4

28

12

43

16

57

28

100

0

0

3

35

19

54

15

43

34

97

1

3

         In addition to the above charted data, the nine sixth grade special education students scored 78% proficient and 22% below proficient. This is the only grade level with a sufficient number of special education data to disaggregate.

Based on an analysis of the data, strengths were use of data in decision-making and high expectations for students. The overall gain scores for the school are “A’s” and the school meets or exceeds AYP in tested sub-groups. 

          Data collection on teacher given tests is also a strength for Mountain City Elementary School.  A survey given to teachers indicates that 82% use the text book tests in all subject areas that they teach.  Although text book tests are used, all teachers indicated that this is not their only measure of assessment.  Other assessment venues include projects, teacher made tests, oral presentations, SmartBoard-created assessments, journals, portfolios and literature logs.  Teacher surveys indicate that 80% of the students experience success with their assessments.

          Cluster meetings often provide teachers with the opportunity to share concerns and trends associated with their grade or content area.  One such cluster, the Pre-K and kindergarten teachers noted that students are entering school “less prepared.” This validates the need for assessment data in those specific grade levels.  The data gained from the AGS Screening profile and the LAP-D helps prepare the teachers for areas that need strengthening and allows them to meet the individual needs of the students.  After reviewing the data from these assessments, the LAP-D show that 100% of the students showed gains from 6.58% to25.12%.  


Areas to strengthen will include development of student conflict resolution skills and goal setting skills. The school will continue to increase opportunities for family involvement. Focusing on these issues will enable Mountain City Elementary School to continue making progress towards the attainment of the goals listed below.


	


1.8: Prioritized List of Goal Targets

	Prioritized List of Goal Targets

	· Goal Target 1:  Mountain City Elementary School’s fifth grade students will achieve a positive scoring gain on the state writing assessment by February 2008.
· Goal Target 2:  All Mountain City Elementary School subgroups will achieve a positive scoring gain in reading/language arts with a goal of 89% proficiency or better in reading/language arts as required by No Child Left Behind in May 2008.
· Goal Target 3:  All Mountain City Elementary School’s targeted subgroups will meet or exceed 86% proficiency in math as required by No Child Left Behind in May 2008.
· Goal Target 4:  All Mountain City Elementary School’s targeted subgroups will achieve positive growth in science achievement by May 2008.


Component 2 – Beliefs, Common Mission and Shared Vision
2.1: Beliefs, Common Mission and Shared Vision

	Beliefs 

	1. All children can learn and will meet or exceed proficiency in all content areas on standardized testing.

2. Students’ learning needs will be the primary focus when planning and modifying instruction.

3. Policies and procedures that support excellence and equity in student performance will be established collaboratively by teachers, administrators, parents and community.

4. Early intervention is planned to foster student success.

5. All students will be encouraged and challenged when learning in ways that are adapted to their needs which may include special services and resources.

6. There is a strong link between attendance and achievement.

7. Positive relationships between caring adults and students will foster academic success.

8. Decisions will be based on both formative and summative data and evidence based research.

9. Ongoing communication and collaboration with all stakeholders is vital to the success of students. 

10. Parent engagement and community involvement are important to the development of  

      the whole child.



	Common Mission

	The mission of Mountain City Elementary School is to provide resources, a positive environment, and support for student learning that facilitates high levels of achievement for all students and excellence in instruction by teachers.



	Shared Vision 

	The Mountain City Elementary School organization is a place of high expectations leading to higher achievement for all.  Our vision is to be student focused; allowing student needs to drive planning, staffing, organizing, directing, and budgeting.




Component - 3 Curricular, Instructional, Assessment, and Organizational Effectiveness

3.1.a: Curricular Practices

	Current Curricular Practices
	TDOE Standards:   Training and Use
	Prioritized and Mapped Curriculum
	School Wide Student Achievement Benchmarks Aligned with Formative Assessment
	Standards Based Model for Literacy and Math
	Curriculum Instruction Monitoring and Support
	Materials Correlated to State Standards
	Communicates Student Expectations to Stakeholders

	Evidence of Practice (State in definitive/tangible terms)
	*Standards posted in classroom *Use of Tennessee Standards and Blue Print for Learning 

*Document SPIs in plan books

*1st and 2nd year teacher in-services
	*Curriculum mapping for reading, math,

science and S.S.

*Benchmark aligned with curriculum map

*Grade level/ cluster meetings to monitor pacing

*Prioritized instruction 
	*ThinkLink
*Star

*Basal Placement Assessment
*Writing assessment benchmarks established for grades K-6
	*Reading Specialist in grades K-6
* Modified RTI

*Building Blocks/ 4 Blocks

*Otter Creek Math

*Math and Reading series with SPIs in text


	*Vertical Teams monitoring
*Classroom observation and walk-throughs

*In-service training for new reading series
	*-Building Blocks/ Four Blocks plan books
*Six Traits of Effective Writing curriculum notebooks

*Hands-on activities 
*Textbook adoptions

*Blueprint for Learning

*Science lab
	*Parent conferences

*Mid-terms and report cards

*School Improvement Plan

*Student Handbook

*Local newspaper

*Letters home
*Classroom notes

*Open House

*PTO

	Is the current practice research-based?
	yes
	yes
	yes
	yes
	yes
	Yes
	Yes

	Is it a principle & practice of high-performing schools?
	yes
	yes
	yes
	yes
	yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective except writing scores NDD

	Effective
	Effective
	Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	*TCAP

*State Report Card

*SIP

*TVAAS

*ThinkLink
	*Curriculum maps

*Classroom checklists for pacing

*Lesson plans

*TCAP

*TVAAS

*Report Card

*ThinkLink
	*Data Walls show progress

*TCAP

*ThinkLink
*Writing folders kept on each child to show progress
	*ThinkLink
*TCAP

*Writing Benchmark
	*SPIs documented and dated in plan book

*Feedback from observations and professional walk-throughs


	*Budget request form is aligned with SPIs

*Improved scores
	*Scheduled mid-terms and report cards

*Parent conferences

*Articles written for local newspaper to highlight students’ achievement

	Evidence of effectiveness or ineffectiveness (State in terms of  quantifiable improvement)
	*Gains made in reading and math scores *Increased number of students scoring proficient or advanced
	*Post curriculum SPIs in rooms

*Lesson plans reflect use of maps

*Test results from all data sources

*Increased number of prof./ adv. in subgroups
	*Multiple sources of formative data
	*RTI – 12 week intervention followed by assessment
	*Report Card

*TCAP results

*ThinkLink
*PD Evaluation documents
	*Building Blocks/ Four Blocks effective for grades K-3
*Maintained writing score of 3.9 due to writing process throughout all grades
	*Increased parent involvement

*Better communication between school and home

	Evidence of equitable school support for this practice
	*Professional development.  and training  *Assistant schedules
	*Purchase of materials and supplies

*Use of resources for grade level/cluster meetings
	*RTI

*Assistants’ schedules

*Reading specialist
	*RTI (modified) schedule for grades 1-3
	*Nominated for Blue Ribbon School award
*Use of assistants
	*Textbook committee

*Budget request form

*Money allocation per teacher
*SmartBoards
	*Parent-Student Handbook

	Next Step (changes or continuations)
	* Compare old and new standards and plan for implementation of new standards into the curriculum
	*Correlate new standards with the present curriculum mapping 
	*Improve TCAP writing scores by staff development to develop grade level plan 
*Schedule increased time for writing
	RTI – implement fully
	*Increase time by administration in classrooms
*Implementa-tion of counseling framework to develop student conflict resolution skills 

* Create site- based curriculum council
	*Utilize SmartBoard technology to reinforce state standards

*Purchase additional COW
*Purchase picture dictionaries for K and 1 teachers to address new standards
	*Brief presentation at Open House on new standards
*Integration of research on parent impact on learning with presentation of report card to parents in November, 2008


3.1.b: Curriculum Gap Analysis

	Curriculum Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME
· Job-embedded professional development for faculty and support staff

· Site-based professional development based on needs assessment results

· Planning and collaboration to improve instruction in vertical/cluster team meetings and a common grade level planning time

· Various assessments administered and aligned to the state standards (Basal Placement, STAR Reading/Math, ThinkLink, Writing Benchmarks, TCAP)

· Analyze data to identify gaps and improve achievement for all students

“What Ought to Be” – TIME
· Provide  professional development to correlate new standards and to focus on the writing process throughout the grades

· Provide additional training in analyzing student data

· Integrate electronic learning (SmartBoards) into professional development and curriculum needs

· Provide more collaboration between grade levels to ensure there are no gaps in the implementation of new standards

· Implement preventive counseling framework to reduce student conflict resolution and bullying 



	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?

· Each class has curricular maps that are aligned with the state standards.
· Each class implements standard driven curriculum.
· Each class practices strategies that are research-based and data-driven.
· Reading specialist directly serves K-3 students and consults with 4-6.
· Media specialist serves all students.
Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 
· Each teacher submits and receives materials requested to enhance instruction

· Intervention and enrichment have been tailored to meet the needs of the students

· Professional development is based on a needs assessment given to all teachers and support staff.
· Student needs based on state standards and School Improvement Plan drive curriculum funding.
Based on the data, are we accurately meeting the needs of all students in our school?

· Professional development designed to improve classroom instruction

· Extended contract and LEAPS used for intervention and enrichment

· Report Card reflects students’ success in every AYP group.


	Curriculum Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  MONEY
· Title I funding to enhance high quality education

· Funding for curriculum materials based on state standards and expectations given to each teacher

· Multi-faceted professional development opportunities held to improve the quality of instruction

· Extended Learning and LEAPS funding used to meet the various needs of students through after school/summer tutoring and summer enrichment camps

“What Ought to Be” – MONEY
· Fully implement the RTI program

· Utilize SmartBoard technology to reinforce state standards in all classrooms

· Purchase one additional COW

· Increase staff personnel:  more assistant time; art teacher; extend counselor time to provide full-time service
· Explore outside sources of funding such as grants and community foundation resources



	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?

· All teachers’ requests for materials linked to SPIs are honored.

· Each teacher receives BEP money for curriculum materials ($100 each).

· Money from PTO fundraisers is divided equally among teachers (approximately $100).
· Extended learning and LEAPS opportunities are available to all teachers.

· Stipends are provided to teachers for staff development.
Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 

· All teachers submit requests for materials to assist in developing the budget.

· Requests for materials are based on identified student needs.
Based on the data, are we accurately meeting the needs of all students in our school?

· The school’s data reflects a three-year upward trend in achievement, value added, and all AYP subgroups. The school’s last report card shows all A’s in achievement and value added and near 100% proficient/advanced. 



	Curriculum Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  PERSONNEL
· One hundred percent of certified personnel and instructional assistants are highly qualified.
· Both certified and non-certified staff are assigned according to state BEP requirements for enhancing the quality of curriculum and instruction.
· Reading and media specialists are fully funded.
· Curriculum specialists consult in science and math.
· Support services, such as specialty area teachers and school counselors, are utilized to meet the various needs of all students and to enhance the quality of curriculum and instruction.
“What Ought to Be” – PERSONNEL
· More instructional assistant time

· Curriculum specialist support in all academic areas

· A full-time counselor available to implement the entire counseling curriculum

	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?

· Kindergarten teachers receive one hour additional assistant time per day to assist with reading and math groups due to the age and skills of students.

· Fifth and sixth grade students receive assistant time through our inclusion program.

· Third grade presently receives additional assistant time due to the data which reflects a greater need of students.

· Fourth grade teachers receive one hour per day of assistant time.

Are we targeting funds and resources effectively to meet the needs of all our teachers in being effective with all their students?

· A full-time counselor is needed.

· Two full-time special education teachers are needed.
Based on the data, are we accurately meeting the needs of all students in our school?

· The Report Card reflects all A’s in achievement and value-added. The school has near 100% proficient/advanced scores. 
· The perceptual data indicates a need for student support through a fully implemented counseling framework which would require the services of a full-time counselor.



	Curriculum Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  OTHER RESOURCES
· The Blueprint for Learning: A Teacher’s Guide to Tennessee Curriculum is used by all teachers to guide instruction. 

· The school’s website provides useful information and resources to all stakeholders.
· Professional development and teacher mentors are assigned to 1st and 2nd year teachers. 
· Curriculum maps and standards are used for reading, language arts, math and science and are posted in each classroom

· Professional development is designed for all teachers based on needs assessment.

“What Ought to Be” – OTHER RESOURCES
· Update curriculum maps based on data and new state standards.
· More technology-based resources are needed to enable students to utilize hands-on experiences.
· Expansion of SmartBoard technology to meet student needs.

	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?
· All teachers use curriculum guides aligned to Tennessee standards. 
· All teachers will assess new standards as they compare to the old standards within vertical/cluster meetings.
· Additional opportunities for teachers to collaborate with peers in the district will be provided during the summer. 

Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 

· Staff development, materials, and request forms are used by all personnel. Requests must state the relationship between the goal and the request. 

Based on the data, are we accurately meeting the needs of all students in our school?
Data reflects a three-year upward trend in achievement, value added, and all subgroups measured for AYP.  The last Report Card shows all A’s in achievement and value-added with near 100% proficient/advanced scores.



3.1.c: Curricular Summary Questions
	Curriculum Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

· Standards are used to plan instruction as evidenced by curriculum maps and SPI documentation in plan books.
· Curriculum is monitored by administrative walk-throughs and snapshots.
· Research-based curricula (Four Blocks, Building Blocks, Six Traits) are utilized across the grade levels.
· Collaborative curriculum planning is encouraged through grade level, vertical and cluster meetings.



	Curriculum Summary Questions- Narrative Response Required

	What are our major challenges and how do we know? 

· Correlate new standards with the present curriculum mapping and then implement

· Increase gains in writing scores
· Implement state counseling curriculum
· Fully implement RTI

· Utilize new forms of technology, such as the SmartBoards, in the classroom to  

· reinforce and help teach state standards 

· Increase parent involvement


	Curriculum Summary Questions- Narrative Response Required

	How will we address our challenges?
· Provide professional development as well as grade level and cluster meetings to map out a plan for implementation of new standards

· Full implementation of RTI can take place with the help of our reading specialist, principal, and assistant principal. 
· Request full-time counseling services for student support.
· Continue to utilize the SmartBoard, receive training, and review training materials by all faculty and staff.
· Develop a writing plan in each grade level.

· Continue to provide numerous opportunities for parents and family members to become involved, such as Family Engagement activities, PTO, and newsletters.


3.2.a: Instructional Practices

	Current Instructional Practices
	Standards Based Curriculum and Instruction
	Research Based and Data Driven Instruction Aligned to Assessment
	Integration of Best Practices
	Competency

Instruction
	School Classroom Organization and Management
	Support for Students Beyond Core Instruction
	Differentiated

Instruction

	Evidence of Practice (State in definitive/tangible terms)
	*Teachers utilize Blue Print for Learning, 
*SPIs
dated and highlighted in plan books
*Posted in classrooms

*Discussed in cluster/

vertical teams  *Purchase of materials/ 

supplies, bulletin boards, fieldtrips, and special activities must link to SPIs 
	*TCAP scores *ThinkLink *STAR
*Basal Placement 
Assessment *Calendars and agendas for system wide & site data team, faculty & grade level meetings *Data walls throughout building
	*Integration of technology *Problem-based learning 
*Oral questioning techniques
*Compare/

contrast 

*Multiple intelligence *Essential questions

*Hands-on activities *Readers Theater
	*Physical education
*Music

*Media skills

*Conflict resolution, goal setting, anti-bullying skills (counseling framework)

	*Staff schedules *Individual student goal sheets 
*Grade Keeper *Writing Portfolios 
*Data Notebooks *GOTAGS

(prek-6) *COMP Training (New teachers) 
*Modified RTI (1-3)
*ISS (in-school suspension) available

*Attendance monitoring
	*RTI *Ready/Set/ Read 
* Otter Creek math tutoring *Math/

science consultants *LEAPS
*Extended Learning *Assistants
*Parent/     community volunteers
	*ELL 
*Special Education *Inclusion 
*504 Plan
* S-Teams 
*RTI *Cooperative groups
*Hands-on activities 
*Use of leveled readers 
*Multiple intelligence, documented in plan book
 *Math/

Science

coaches

*Staff development

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes

	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing schools?
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective? 
	Effective
	Effective
	Effective in 
	Effective,
except for counseling framework skills
	Effective
	Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	*Blueprint for Learning

*Plan books

*TCAP
	*TCAP scores *ThinkLink *Star 
*Basal Placement Tests
* Data Walls
	*TCAP Scores *Student work

*ThinkLink
*Report Card
	*TCAP Scores *Report Cards

 *Progress reports
*Student, parent, and teacher surveys
	*Attendance *Star data *Discipline referrals *Parent/ Teacher Perception Surveys

*Hand book

	*RTI Testing *BUG Data *Math and Science scores (TCAP)
	*TCAP Testing *AYP – gains
*Subgroups made gains

	Evidence of effectiveness or ineffectiveness (State in terms of  quantifiable improvement)
	A’s in achievement, value added, and proficient/advanced in all AYP subgroups.
	A’s in achievement, value added, and proficient/advanced in all AYP subgroups.
	A’s in achievement, value added, and proficient/advanced in all AYP subgroups.

	A’s in achievement, value added, and proficient/advanced in all AYP subgroups.

B maintained in writing TCAP


	*Discipline plans  *Classroom schedules
*Data on discipline referrals

*Perceptual data from parent, teacher, and student surveys shows need for conflict resolution skills and anti-bullying education.
	*AYP subgroup data
	*A’s in achievement, value added, and proficient/advanced in all AYP subgroups
*B maintained in writing TCAP



	Evidence of equitable school support for this practice
	*Professional development agendas
*Budget for professional development
	*Vertical and Cluster meetings *Faculty meetings  *Assistants’ schedules
	*LEAPS  *Readers Theater  *Release time for professional development
*Budget
	*Science lab *Professional development
* Use of assistants 
*Reading specialist
*Music teacher *P.E. teacher *Media specialist

 *Part-time Counselor
	*Handbook *Professional development for GO TAGS  *Mentor Training Program
	*Opportunities via LEAPS/ Extended Learning

*Science lab
	*Math/ Science consultants 
*Staff development and training  *Reading specialist

	Next Step (changes or continuations)
	*Continue to use SPIs for teaching, purchasing, field trip requests, etc.
*Provide teacher grade-level and vertical time to plan teaching strategies for new standards
*Continue to seek funding to continue LEAPS


	* Continue ongoing professional development concerning teaching to standards *Continue to use data-driven instruction

*Implement RTI instruction 
	*Continue to collect data to drive instruction

*Continue to read the literature on best practices and integrate into teaching
	*Secure funding for a full-time counselor and an art teacher
	*Implement grade keeper *Continue to monitor discipline referrals

*Implement counseling schedule to facilitate preventive education and skill building.
	*Need for full time counselor
	*Continue staff training
 *Fully implement RTI; 

*Re-instate full- time resource special education teacher


3.2.b: Instructional Gap Analysis

	Instructional Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME
What is TIME?

Mountain City Elementary School places high priority on standards based instruction that is research based and aligned to assessment.  Instructional staff devotes considerable time delivering effective instructional practices.

· All grades devote a two-hour block to reading/language arts daily.
· All grades devote a one-hour block to mathematics daily.
· Content subjects (science, social studies) receive a minimum of 30 minutes instructional block daily.
· Specialty classes in music, physical education, library, and reading are provided to enhance curriculum and instruction. 
· For grades 1-3, RTI is scheduled a minimum of 30 minutes  two to five  times weekly

· Selected teachers provide TCAP tutoring after school

· Teachers devote considerable time to staff development: studying research-based instructional practices; attending summer workshops; and participating in release-time workshops during the school year.   These include writing, SPIs, new textbook adoptions, district-wide grade-level meetings. 
· Teachers spend considerable time administering various assessments and reviewing the results.  Short-term instructional planning (weekly plans) as well as long-term planning (year-long grade-level plans and individual student goals) are based on assessment data and SPIs.
· Teachers spend considerable time in technology staff development during the summer and during the regular school year.  Various forms of technology are used daily for instructional purposes in the classrooms, such as SmartBoards and computers.

· In addition to core instruction, other instructional programs have been implemented to address individual student needs:  RTI, Ready/Set/Read and tutoring, use of teacher assistants, LEAPS, and extended learning programs
What Ought To Be -  TIME

· Instruction in conflict resolution, coping skills, and other pro-active learning should be provided by the school counselor.
· Time needs to be scheduled to fully implement RTI in grades 1-3 (30 minutes extra, five days a week, with an intervention period, and ongoing data monitoring).


	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers? 

· Teachers are provided with release time to collaborate about best practices, assess new standards, share effective strategies, and observe other colleagues. 
· Faculty meeting time is dedicated to professional development to facilitate effective instruction.

· The data team is provided release time to analyze data to share with colleagues for instructional planning.

· An ELL teacher works with students with the greatest needs.

· Multiple opportunities are provided after school and during the day for teacher intervention in instruction.

Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 

· 504 plans, inclusion, S-team meetings, FBA plans, and a modified RTI provide instructional opportunities to assist students with learning.

· An ELL coordinator assists teachers with designated students.

· A part-time counselor provides one on one counseling for students in crisis.

Based on the data, are we accurately meeting the needs of all students in our school?

· Academically, the school’s data reflects a three-year upward trend in achievement, value added, and subgroup AYP data. The 2007 Report Card shows all A’s in achievement and value added. The school scored near 100% proficient/advanced on AYP data. 
· The school’s perceptual data reflects a need to address student needs with instruction in conflict resolution, goal setting, and coping skills.




	Instructional Gap Analysis - Narrative Response Required

	“What is” The Current Use of:   MONEY
What is – MONEY
· Instructional materials based on best practices and aligned to assessment

· Release time for staff development and training 

· Materials for student support beyond core instruction
What Ought to Be  -  MONEY

· Securing funds for a full-time counselor, art teacher, and two-full time special education teachers

· Funding for full implementation of RTI

	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?

· All content areas are prioritized and taught using differentiation of instruction and best practices.

· Ongoing data analysis provides the impetus for modification of teaching practices.

· Ongoing staff development informs practice.

· Early intervention is the norm to enhance student success.

· Four teachers need SmartBoards.

Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 

· The process of budgeting includes requests from all teachers for materials and supplies to support instruction.
· Teachers write grants and receive funding for classroom instruction from local businesses.
·  LEAPS utilizes community members to provide instruction in drug prevention education, fitness, and nutrition. 
· The availability of the school counselor on a limited basis restricts counselor use to crisis intervention.  
· Two full-time special education teachers could offer services to provide expert instruction in all subject areas for a full day.
Based on the data, are we accurately meeting the needs of all students in our school?

· Based on academic data, the school has a three-year upward trend in achievement, value added, and subgroup AYP data. The school has all A’s in achievement, value added, and near 100% proficient/advanced in all content areas.

· Perceptual data reflects a need to provide instruction in goal setting, conflict resolution, and other prevention skills.




	Instructional Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  PERSONNEL 
What is- Personnel

· One hundred percent of the teachers and instructional staff are highly qualified.

· Personnel do an exceptional job as evidenced by the test scores.

· The administration, educators, and support staff are integral contributors to the delivery of quality instruction.

· The full-time reading specialist is provided to enhance reading instruction.

· Support services, such as specialty area teachers, are utilized to meet the needs of all students and to enhance the quality of school-wide instruction.

· Classroom teachers utilize district-wide math and science consultants.
What ought to be- Personnel

· The school needs more instructional assistant time provided to each classroom.

· Funding is needed for a full-time school counselor to support character instruction and the implementation of the state counseling curriculum in total. 
· Classrooms should be provided with access to consultants in all curricular areas.

· The part-time resource teacher needs to be full-time.


	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?

· All teachers have scheduled time with an assistant.  Assistants work under the direct supervision of a highly qualified teacher.
· The counselor makes every attempt to provide one-on-one counseling for students during special classes. The counselor is available as a resource to all teachers for their classrooms.
·  Time with assistant is shared equitably based on student need, age, and data.

Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 

· Based on data, funding has been provided for a reading specialist. 
· A full-time media specialist and a part-time assistant provide instruction and resources from the library.

· Teacher class size is equitable with new students going to the teacher with the lowest number of students.
Based on the data, are we accurately meeting the needs of all students in our school?

· TCAP achievement and gain scores are all A’s with a three-year upward trend demonstrating increased achievement. 
· Subgroup data for AYP demonstrates a three-year upward trend culminating in near 100% proficient/advanced scores.

· Surveys of students, teachers, and parents show a need for a full time counselor so all students have access.


	Instructional Gap Analysis - Narrative Response Required

	“What is” The Current Use of:   OTHER RESOURCES  

What Is- Other Resources

· Extended Learning - funded by the state of Tennessee and used for enrichment and remediation programs for students in all grade levels

· LEAPS - Tennessee lottery grant for after school programs

· Hanes Brand Mini Grants - provide additional materials and programs which enhance classroom instruction

· Steer Pride Points - program recognizes each student whose achievement improves over each grading period

· Internet - cost effective way to provide programs to enhance instruction through use of SmartBoards
· Instructional assistants provide small group and one-on-one instruction, review skills and conduct Ready/Set/Read.

· Science lab contains hands-on materials to assist teachers in teaching science.

· Parent/Community partners volunteer in various capacities throughout the school (AR testing, monitoring during TCAP testing, listening to students read, learn math facts, making props for special programs, etc.)

· Food Lion Charitable Foundation Grant- used to purchase airliners for SmartBoards

What Ought To Be- OTHER RESURCES

· Continue to use both professional and support staff along with community stakeholders to provide the best instructional practices possible.

· Continued utilization of grant money to provide classroom materials



	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?

· All teachers have equal opportunity to access and apply for grants. 
Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 
· Community resources and system-wide resources are made available to all teachers for access. There is some gate keeping and consideration given to scheduling of these resources to protect instructional time for tested areas. 
Based on the data, are we accurately meeting the needs of all students in our school? 
· TCAP achievement and gain scores are all A’s with a three-year upward trend demonstrating increased achievement. 
· Subgroup data for AYP demonstrates a three-year upward trend culminating in near 100% proficient/advanced scores.
·  Based on perceptual data, resources to strengthen character development and to provide life-long coping and relationship skills are needed.


3.2.c: Instructional Summary Questions

	Instructional Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

· One hundred percent of teachers and instructional assistants are highly qualified.

· Our teachers are provided with effective research-based programs, strategies, and instructional materials that are aligned with state standards as proven by improved test scores.

· The school consistently uses data to drive instructional decisions as evidenced by improved test scores and school data team.

· Collaborative instructional planning is encouraged through grade level, vertical, and cluster meetings.

· Professional development is provided to implement best instructional practices throughout the school as evidenced by the improvement of test scores.

· Curriculum is differentiated based on individual student needs as evidenced by documentation in plan books.

· Remediation and enrichment programs are provided in all grade levels to ensure each student receives optimal instruction at his/her own level.  




	Instructional Summary Questions- Narrative Response Required

	What are our major challenges and how do we know?
· Integrating new state standards into our current instructional practices

· Securing funding for a full-time art teacher to enhance learning 

· Implementing new technology, such as Gradekeeper into the current teaching.
· Monitor discipline referrals within each grade level and within the school as a whole

· Receiving funding for a full-time counselor, in order to provide maximum support for students beyond core instruction 

· Funding for two full-time special education teachers, due to increasing numbers of special education students
· Fully implementing RTI to support learning




	Instructional Summary Questions- Narrative Response Required

	How will we address our challenges? 
· Provide staff development in integrating new standards into the current curriculum

· Provide staff development and materials that reinforce a standards-based curriculum and research-based/data-driven instruction

· Continue to collect data and share with faculty to drive all instruction

· Work with central office staff to provide research and reasons behind need for a full-time counselor, an art teacher and two full-time special education teachers




3.3.a: Assessment Practices

	Current Assessment Practices
	Assessments Aligned with TDOE

Curriculum
	Assessments Guide Planning and Instruction
	Uses a Variety of Assessments and

 Data Points 
	Assessed

Subgroups
	Professional Development and Support in Using Data
	Support  and Technical Assistance
	Communicates to Stakeholders

	Evidence of Practice (State in definitive/tangible terms)
	*Teachers utilize Blue Print for Learning *Teacher-made tests are aligned with SPIs *Basal Placement Assessment *TCAP *ThinkLink *Fifth grade TCAP Writing Assessment


	*SPIs
documented  and highlighted in plan book *Faculty meetings, agendas 
*Data posted throughout the building *ThinkLink reports  
*TCAP Coach *ThinkLink Practice Probes
* Test Ready
	*Writing Benchmark *STAR *ThinkLink *Basal Placement Assessment *TCAP

*Teacher-made tests 
*Student portfolios *Writing Framework Portfolios

*Daily formative assessments
	*All
*White *Economically disadvantaged 
*Gender

 *High, middle, and low achievers
	*Summer Data In-service, *ThinkLink *Training for new teachers *Faculty meetings
	*District- Dr. David Timbs *MCE Administration *Technology support staff
* East Tennessee District Coordinator for TDOE

	*Presentations at PTO 
*School newsletter *Individual goal sheets

 *Parent-teacher conferences

*Communica-tion to local media *Assessment results sent to parents

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing schools?
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective
	Effective
	Effective
	Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	*TCAP scores *ThinkLink scores

*Plan books
	*TVAAS *STAR Growth Reports *ThinkLink

	*Portfolios *STAR Growth Reports
	*AYP

 *TVAAS
	*Data walls *Agendas/Sign-in sheets, *District calendar
	*Electronic communication *Agendas
	*News releases *Family Engagement folder in every classroom *ThinkLink and TCAP scores

	Evidence of effectiveness or ineffectiveness (State in terms of  quantifiable improvement)
	Gains in scores
	*Agendas from Data Team meetings,
* Gains in scores
	*Improved writing scores *Narrowing the gender gap
	Narrowing the gender gap
	*Test score analysis
 *Data driven planning
	SmartBoards
	*Parent/Teacher/Student Compact 
*Parent involvement

	Evidence of equitable school support for this practice
	*Budget request *Released time for staff development *Vertical/cluster team meeting schedule
	Purchase of test related resources
	Classroom schedules
	*Use of assistants *Intervention programs 
*RTI

*Differentiated instruction
	*ThinkLink training

*Released time for staff development
* Stipends for professional development
	*Evaluation of professional development  activities *Provides space/time for meetings *Funding for training in budget
	*School provides funding/
materials for all forms of communication to parents/
community

	Next Step (changes or continuations)
	Staff development through district/site- based curriculum committee
	*Develop and implement grade level writing plans


	*Create more time for language arts/ writing instruction
	*Purchase and implement Palm Pilots *Implement DIBELS assessment for K-1
	*Utilize annual needs assessment
*Use state provided instruments for teacher evaluation 
	*Continue to offer training for all teachers *Addition of SmartBoards in every classroom
	*Continue to improve communication on all levels and follow up on survey results *Increase parent involvement on all levels


3.3.b: Assessment Gap Analysis
	Assessment Gap Analysis – Narrative Response Required

	“What is” The Current Use of:  TIME

What Is- TIME

Mountain City Elementary School’s staff makes every effort to protect instructional time during the school day but also makes effective use of staff time administering assessment practices and reviewing assessment data:

· School administration has provided scheduled time for teaching staff to study assessment data through grade-level and across-grade-level team meetings during the school year (cluster/vertical team meetings).
· Monthly faculty meetings are used for reporting and interpreting assessment data.
· Appropriate staff participates in division-wide calendar-scheduled staff development days with various topics of research-based assessment practices.
· The school schedules summer staff development workshops to review, study, and plan around end-of-year assessment data.
· The school provides release-time for “data team” staff to compile and disaggregate school-wide data throughout the school year.
What Ought To Be- TIME

· Devote more time to staff development to assist teachers in interpreting various assessment data as new research-based practices are introduced.
· Provide released time for year-long instructional planning to ensure that students’ needs are being met through this process.


	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers? 
· All teachers have multiple, on-going opportunities to learn about and analyze data. 
· Staff development is scheduled for implementation of new data sources (i.e. DIBELS training for kindergarten and first grade teachers). 
Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 
· The February 2008 needs assessment reflects that teachers have exceptional training in assessment. 
· Funds and skilled resources have been provided to the school and all other Johnson County schools for data analysis for many years.
Based on the data, are we accurately meeting the needs of all students in our school? 
· TCAP achievement and gain scores are all A’s with a three-year upward trend demonstrating increased achievement. 
· Subgroup data for AYP demonstrates a three-year upward trend culminating in near 100% proficient/advanced scores. 


	Assessment Gap Analysis – Narrative Response Required

	“What is” The Current Use of:   MONEY 

What Is- MONEY

· Title I funding to implement high quality assessment

· Addition of SmartBoards for classrooms

· Utilize test resources - TCAP Coach, ThinkLink Practice Probes, Test Ready

· Provide new teacher training

· Provide professional development and stipends

· Provide funding for communication to parents/community

· Provide intervention programs

· Provide funding for classroom assistants

· Provide release time for staff development and vertical/cluster meetings

What Ought To Be- MONEY

· Funding for additional SmartBoards and Palm Pilots

· Provide an assessment tool for kindergarten and first grade (DIBELS)

· Obtain additional funding to hire more highly qualified personnel 

	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?

· Test Ready, Coach, and other assessment materials are purchased for all teachers.
·  Data is used by the entire staff.
·  The money for staff development for new and established teachers is considered a priority. 
· Data is a required diagnostic tool to strengthen student learning. 

Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students?
· All teachers have the same access to funds and resources.
·  Data analysis takes place at many levels: data team, grade level, vertically, faculty, support staff, parents, and community. It is a focus of the system.
Based on the data, are we accurately meeting the needs of all students in our school? 
· TCAP achievement and gain scores are all A’s with a three-year upward trend demonstrating increased achievement. 
· Subgroup data for AYP demonstrates a three-year upward trend culminating in near 100% proficient/advanced scores. 


	Assessment Gap Analysis – Narrative Response Required

	“What is” The Current Use of:   PERSONNEL 

What Is- Personnel

· Vertical and Cluster Teams (grade level and subject area) have been formed to analyze ThinkLink results and other data. 

· The DATA Team analyzes charts and all summative and formative assessments except ThinkLink.

· All staff attends various staff development opportunities that focus on assessment.

· All new teachers are trained in order to utilize ThinkLink in the classroom as well as to administer the test.

· SmartBoard training is offered for all teachers.

· The reading specialist administers the Basal Placement Assessment to students in grades K-3.

What Ought To Be- Personnel

· Reading specialist and administrators need DIBELS training.
· Pre-kindergarten and kindergarten staff needs to be trained on DIBELS.



	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?

· We require all teachers and support staff to understand assessment results. 
· Release time for personnel is provided for discussion of the data, specific students, and specific curriculum areas. 

Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 
· All funds and resources are used to the maximum potential. 
Based on the data, are we accurately meeting the needs of all students in our school? 
· TCAP achievement and gain scores are all A’s with a three-year upward trend demonstrating increased achievement. 
· Subgroup data for AYP demonstrates a three-year upward trend culminating in near 100% proficient/advanced scores. 




	Assessment Gap Analysis – Narrative Response Required

	“What is” The Current Use of:   OTHER RESOURCES  
What Is- Other Resources
· School utilizes twenty-seven SmartBoards to enhance instruction and better prepare students for assessments.

· The Blueprint for Learning is used by teachers to guide instruction to meet state assessed standards.

· ThinkLink testing provides data to monitor and track student progress in meeting state assessed standards.

· Grades 1 and 2 monitor reading progress through the basal placement assessment.  Grades 1-6 monitor reading progress through STAR testing.

· The school newsletter and website communicates assessment data to parents and other stakeholders.

· Community volunteers and parent volunteers serve as test proctors.
What Ought To Be- Other Resources
· Work to have a SmartBoard placed in every classroom
· Develop more parent involvement initiatives by communicating the importance of assessment
· Provide kindergarten and first grade teachers with palm pilot technology to better assess and diagnose reading difficulties in the early elementary years


	Equity and Adequacy:
Are we providing equity and adequacy to all of our teachers?

· Community resources are made available to all teachers or appropriate teachers when opportunities are available. 
· LEAPS after school funding is used to address math, science, reading, nutrition, and fitness for all students enrolled in the program. 

· An after school child care program is available on a sliding fee basis.

· As funds are available, the school purchases SmartBoards and only four classrooms are not yet equipped.

· Resources to strengthen developmental assets in students are needed through community partnerships and parent involvement. There is pride in the parent and community volunteers but additional resources are needed to do more.

Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 

· All resources are utilized effectively.  
· Each year, many applications for grant funding for resources are submitted.

· Teacher input is sought for decision-making during budget time.

Based on the data, are we accurately meeting the needs of all students in our school? 
· TCAP achievement and gain scores are all A’s with a three-year upward trend demonstrating increased achievement.
·  Subgroup data for AYP demonstrates a three-year upward trend culminating in near 100% proficient/advanced scores. 
· Based on perceptual data, resources to strengthen character development and to provide life-long coping and relationship skills are needed.




3.3.c: Assessment Summary Questions
	Assessment Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

· Teachers currently use The Blueprint For Learning to drive instruction.  The current assessments are aligned with the TDOE curriculum, which is evidenced in plan books and through the assessments.
· All personnel use assessments to guide planning and instruction, which is clearly documented in plan books.  Teachers focus on this subject through staff development, data walls, and the use of a myriad of tests throughout the school.

· The school currently uses a variety of assessments: STAR, ThinkLink, TCAP, Basal Placement Assessments, teacher-made tests, student portfolios, Writing Benchmark, and Writing Framework Portfolios.
· Summer in-services and new teacher in-services are provided to support assessment instruction.
· New technology, such as SmartBoards, is being gradually integrated into all classrooms and training is provided to all teachers in the use of the technology.
· The school communicates assessment information to all stakeholders in a variety of forums throughout the school year: PTO, newsletter, parent/teacher conferences, and local media. 

· Administration reviews data with grade-level teachers and with special educators, discussing strengths, areas to strengthen, students who need intervention in designated sub-skills, and  skills that show up as weak within the grade level.



	Assessment Summary Questions- Narrative Response Required

	What are our major challenges and how do we know?
· To develop and implement individual grade-level writing plans to help teach and focus on particular aspects of the writing process every year

· Create more time for writing instruction within the Language Arts time period or in addition to the Language Arts block

· Implement Palm Pilots and determine new assessment tools for kindergarten and first grade
· Add four more SmartBoards
· Increase parent involvement on all levels, continue to improve communication with parents and follow up on Parent/Student surveys to help the needs of all



	Assessment Summary Questions- Narrative Response Required

	How will we address our challenges? 

· Provide staff development and training on a school- and district-level to help focus on the writing process as a whole 

· Create an extra block in the day to devote more time to the writing process, with the help of the principal and vice-principal
· Provide staff development to help teachers with the use of the Palm Pilots

· Continue to provide professional development surveys to better help the assessment needs of all personnel 

· Provide many opportunities to communicate assessment information to parents through PTO, letters to the homes, newsletters, parent/teacher conferences, and local media



3.4.a: Organizational Practices
	Current Organizational Practices
	Beliefs, Missions, and Vision
	Success in Teaching and Learning
	Time on Task for All Students
	 Professional Development
	Communication of High Expectations for Stakeholders
	Diverse Learning Community
	Engaging Parents and Community

	Evidence of Practice (State in definitive/tangible terms)
	*School’s mission, vision, beliefs, and goals are developed and approved  by representatives of  all stakeholders  *Posted in all classrooms, throughout the school and at central office

*Included in the student/parent  handbook,  newsletter,   website,  and  yearbook
	*High expectations for all students

*Data-driven instruction

*Celebrations, recognitions, and incentives for student learning and staff

*Teacher mentors *Common grade level planning *Scheduled monthly vertical/cluster team meeting *Annual needs assessment for professional development *Use of best practices *Purchase of materials and supplies

*Formal evaluations and instructional walk-throughs

*Functional Behavior Assessment

*Truancy Review Board referrals

*Part-time counseling

program 
	*Protection of instruction time

*Announce-ments over intercom limited to mornings (8:10)  and afternoons (2:55)

*Announce-ment e-mailed  during the school day

*Conferences scheduled during teachers’ planning time

*90 minutes of uninterrupted reading instruction *Special activities scheduled when least disruptive to instruction

 (4-H, Family Life, Project Alert)

*Counseling sessions scheduled during specialty classes *Scheduled recess/lunch times

*School-wide discipline plan

*Attendance tracking and monitoring
	*Annual school- based and district needs assessment to determine needs

* Job-embedded staff development 

*Minimum of eight days of

professional development for all certified personnel

*Two days of professional development for all noncertified personnel

*Monthly faculty meeting used for professional development *Monthly Cluster/

vertical/

 team meetings to share instructional strategies and best practices *Various  professional development opportunities offered to all staff by the district  (summer, after school, and on Saturdays) and posted on the website

*District- and site-based new teacher mentoring programs

*District-level COMP training for new teachers

*GOTAG training for all teachers
*Instructional walk-throughs throughout the year to support and guide all teachers 

 *All administrators must attend the Tennessee Academy for School Leaders (28 hours in 2 years)
	*Students, parents, community, and other stakeholders involved in school improvement planning 

*Open house

*PTO Meetings

*Report cards

*Progress reports

*Parent

/teacher conferences

*Meeting with ELL parents

*Phone message line for call out information to parents

*School newsletter

*School website

*Presentations at board meetings

*Local media

*Data team presentation at LEAD Conference

*Visits from representatives from various school systems

*On 

*Individual academic plans with each student

*SPIs posted in classrooms

*SPIs provided to parents at Open House

*Academic Report Card pep rally with students and staff

*TVAAS (achievement group data scores posted in classrooms

*Data walls throughout the building


	*We are a Title I school

*Three Head Start and Pre-K classes available

*ELL Program

*Gifted screening and weekly pullout program for gifted students

*Summer enrichment camp for gifted students

*After school extended learning program

*Summer accelerated day camps

*LEAPS grant

after

school program

* Kids’ Country Child Care before and after school program with sliding payment scale

*Acceleration Camps (grades K, 1, and 3)
*IEP meeting

*S-Team meetings

*504 

meetings

*FBA Process


	*PTO

*Family engagement classroom, grade level, and school- wide activities

*LEAPS  after school program

*Extended learning after school program

*Boyz to Men/

Girlfriends program

*Partnerships with local

businesses (Hanes Brand

Food Lion)

*Partnership with government agencies (UT Extension, Antidrug Coalition) 

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing schools?
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective 
	Effective
	Effective
	Effective overall-need full implementation of counseling curriculum
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	*Handbook, *School website 

* School yearbook 

*SIP Component 2  documentation file

*Survey data *Perceptual data (survey of parents, students, teachers, and support staff)
	*Analysis of data section 1b of the School Improvement

Plan

*Perceptual data (survey of  parents, students, teachers, and support staff) *Student and staff attendance rate
	*Teachers schedules

*Specialty teachers schedule

*E-mail folders

*Correspond-ence from special activities coordinator (4-H, Family Life, Project Alert)
	*Schools professional development plan

*Agendas, sign in sheets, certificates of attendance

*Test data

*TASL credit
	*Three-year upward trend in achievement, value added, and AYP scores in all content areas except in writing where there is no detectable differences 

*Website

*Newsletters

*Goals posted in building
	*School Improvement Plan component 

1a and 1b

*Agenda and sign-in sheet for all after school programs

*Mid-term and report card data

*Promotion and retention data 

*Perceptual data from parents, students, and staff
	*School Improvement Plan Component 1a

*Agendas and sign-in sheets for all after school programs

*Number and amount of grants

*Perceptual data surveys from parents

*Family Friendly Schools Survey

*Safe Schools Survey

*Youth Risk Behavior* Survey

	Evidence of effectiveness or ineffectiveness (State in terms of quantifiable improvement)
	*Three-year upward trend in achievement, value added, and AYP scores in all content areas except in writing where there is no detectable differences
	*Documented three-year upward trend of data:  achievement,
value added and AYP
	*Three-year upward trend in achievement, value added, and AYP scores in all content areas except in writing where there is no detectable differences
	*Data shows three-year closing of gender gap in reading/
language arts and math
*Data show all subgroups for AYP are in an upward trend with near 100% scoring proficient/
advanced
	*Three-year upward trend in achievement value added, and AYP scores in all content areas except in writing where there is no detectable differences
	*School improvement plan component

1
*Mid-term and report card data

*Promotion and retention data

*Attendance data

*Discipline referrals

*Perceptual data from parent, student, and staff surveys
	*Attendance of after school programs

*Perceptual data from surveys of parents

*Documentation of family engagement by grade level
*Sign-in sheets

*Memos and correspondence

	Evidence of equitable school support for this practice
	*School Improvement Plan committees include stakeholders
*Committee members on Component 2 include diverse representation of parents
	*Annual budget *Schedules:  assistants, teachers *Planning *Vertical and cluster meetings schedule
*Teacher mentor training schedule *Faculty meeting agendas
	*Planning time schedules for teachers and instructional assistants,

*purchases of materials and supplies * Budget request process
	*Schools professional development plan

*Agendas, sign- in sheets, certificate of attendance

*Test data

*TASL credit for administrator
	*Goal sheets posted in classrooms and hallways
*Newsletters to parents

*Website available to all
	*After school programs

*Schedule for ELL teacher
*HeadStart and Pre-K classes integrated

*Kids Country Child Care fees on a sliding scale
	*All grade levels required 2 minimum family engagement opportunities per year
*LEAPS funding  focus on math, science, and reading for all achievement groups

	Next Step (changes or continuations)
	*Continue to collaborate with stakeholders to foster mission, vision, beliefs, and goals based on data.
	*Continue to refine organizational practices to insure student  learning by looking at the data and providing high quality professional development
	*Continue to protect instructional time
*Collaborate with doctors, parents, and other stakeholders regarding attendance

*Implement preventive/ proactive conflict resolution skills training 
	*Create site- based curriculum council

*Continue to provide grade level and vertical planning opportunities

*Provide job embedded opportunities to build capacity in teachers and staff
	*Create new opportunities for parent dialogue about high expectations for their children.
*Use PTO meetings to link parent involvement to learning and performance
	*Continue to access student needs and provide, expand, or reorganize according to need

*Solicit resources through partnerships
to enhance developmental assets in children

*Continue to apply for LEAPS after school funding


	*Use knowledge of parents in poverty to assist in engaging low income parents.


3.4.b: Organizational Gap Analysis
	Organizational Gap Analysis – Narrative Response Required

	“What is” The Current Use of:  TIME (How are we currently allocating our time, money, personnel and other resources and building capacity around understanding and implementing high quality organizational practices?)
· Common grade-level planning for teachers 

· Planning professional development for staff based on needs assessment

· Attending Tennessee Academy for School Leaders by administrators 
· Teachers and administrators Plan for Scheduled monthly vertical/cluster team meetings

· Administrators plan for scheduled monthly faculty meetings used for staff development 

· Formal evaluations and instructional walk-throughs
· Provision of time for RTI training for reading specialist, teachers of grades 1-3, and administrators

· Review of research and literature on high performing schools by administrators
· Quarterly 2-hour sessions for collaboration by LEAPS advisory council

· Planning and scheduling for Kids Country after school program to provide hands on learning and develop student assets

· Time allocated for teachers, staff, and stakeholders to produce School Improvement Plan.
· Administrators coordinate community special programs 

· Tracking and monitoring attendance by assistant principal

· Release time for data team to analyze and chart data and share with school staff

· Planning by administrators to present data findings to various stakeholders 

· Time by administrators to schedule planning time, bus duty, special events, TCAP, ThinkLink testing

· Time allotted for curriculum based assemblies and award programs.
“What Ought to Be” – How Should we be Using Our:  TIME

(How should we be allocating our time, money, personnel and other resources and building capacity around understanding and implementing high quality organizational practices?)

· Administrators should research anti-bullying programs and plan in-service.
· Administrators need to review part time counselor’s schedule to improve school wide services for all students.

· Administrators need to plan a site based curriculum council

· Administrators need to create a site based Functional Behavioral Assessment team and secure training.

· More professional development provided to emphasize effective classroom organizational practices
· Classroom teachers should continue to implement and acquire a variety of classroom management procedures.

· Find new and appropriate ways to communicate attendance, high expectations, and student progress to parents and appropriate stakeholders 

	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers? 
· The organization supports teachers with equity and adequacy through the scheduling of common planning time, vertical planning time, and teacher collaboration time. Opportunities to share effective, research-based strategies, best practices, planning to implement new initiatives such as Tennessee Vocabulary all require time. Multiple opportunities are provided to the staff.

· Teachers are provided release time to observe peers and consult with colleagues.
Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students?
· Teachers are provided release time for vertical/cluster meetings. All K-6 teachers meet an equal number of times per year.
·  Pre-kindergarten and HeadStart teachers meet twice a year with kindergarten teachers to discuss the curriculum and strengths and weaknesses in learning. 
· All teachers have access to the school counselor, reading specialist, school media specialist, curriculum consultants in math and science, and other resources from the community.
Based on the data, are we accurately meeting the needs of all students in our school?
· Perceptual data indicates stakeholders are pleased with scheduling, extra resources, and would like additional grade level planning time. 
· Academic data indicates success for all students with all A’s in achievement and value added.


	“What is” The Current Use of:  Money

· BEP money funds a portion of the assistant principal position to address attendance.

· Report card celebrations

· Attendance incentives and field trip

· Money is appropriated to provide Teacher of the Year Awards

· End of Year trophies, certificates, and awards for Honors Day
· TCAP Writing incentives, trips, and dining out for scores of 4, 5, and 6
· TCAP tournament incentives to inspire student effort
· Writer of the Week incentives
· Olympic day medals and awards
· End of Year 50’s day celebration
· Science Fair ribbons, certificates, field trip, and refreshments
“What Ought to Be” –  Money
· Money to elicit interest of parents in attending parenting classes and other family engagement activities
· Money to provide an ELL instructor for at least part-time services

· Money allocated to pay a full-time guidance counselor



	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers? 
· The school supports teachers with equity and adequacy by allocating funds to provide incentives, awards, celebrations, and recognitions of students and staff. 
· Attendance is monitored, tracked and charted school-wide.
Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 

· Funding for celebrations, incentives, recognitions, and field trips are provided for all teachers and classrooms. Feedback from teacher surveys indicates the success of each of these programs.
Based on the data, are we accurately meeting the needs of all students in our school?

· TCAP achievement and gain scores are all A’s with a three-year upward trend demonstrating increased achievement.
·  Subgroup data for AYP demonstrates a three-year upward trend culminating in near 100% proficient/advanced scores. The incentives successfully inspire whole-hearted participation. 




	“What is” The Current Use of:  Personnel

· One hundred percent of certified personnel and instructional assistants are highly qualified.
· A mentor teacher is provided for each new teacher.
· Two teachers serve as technology consultants to assist staff

· Full-time reading specialist

· Full-time media specialist, music, and physical education teachers

· Part-time counselor

· Part-time speech teacher

· 1.6 special education teachers

· ELL consultant

· Part-time teacher for the gifted
· Full-time art teacher

 “What Ought to Be” –  Personnel
· Full-time counselor
· Two full-time special education teachers

· Site-based Functional Behavior Team
· ELL teacher


	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?
· All teachers have access to all specialty area teachers and school counseling for their students. School counselor is only available 3 days a week. 
· The school has 1.6 special education teachers. However, an increase in the number of special education students served has changed the need to two full-time special educators.
Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 
· Funds and resources are effectively used based on perceptual data surveys by teachers and staff. 
· Perceptual data indicates a need to assist students with goal setting, conflict resolution skills, and anti-bullying. 
· The counseling framework has a preventive, proactive component for all students but cannot be implemented with a part-time counselor.
Based on the data, are we accurately meeting the needs of all students in our school? 
· Academic data reflects all A’s in achievement and value added and shows a three-year upward trend.
· In addition, AYP tested sub-groups show a three-year upward trend with near 100% proficient/advanced scores.



	“What is” The Current Use of:  Other Resources

· Community partnerships provide drug prevention education, nutrition education, and assist with building developmental assets in students.
· LEAPS grant award (annual) provides certified teachers for after school hands-on learning in reading, math, science, nutrition, and fitness.
· Extended learning funds provide tutoring and enrichment by certified teachers after school.
· Kids Country child care program for after school is provided.
“What Ought to Be” –  Other Resources

· A cooperative collaboration between community agencies and the school are needed to provide needed resources to build assets in disadvantaged students.
· Resources to assist ELL families are needed. 


	Equity and Adequacy:

Are we providing equity and adequacy to all of our teachers?
· LEAPS after school program uses certified teachers to provide instruction after the school day has been completed. All teachers are invited to provide instruction. 
· Extended learning contracts are awarded to interested teachers who present a plan. 
Are we targeting funds and resources effectively to meet the needs of all of our teachers in being effective with all their students? 
· Grant applications from many sources are submitted by teachers each year. Teachers use money for special projects, needs, and supplies for their classrooms. 
· Teachers are made aware of community agencies available to provide special programs for the classroom.
Based on the data, are we accurately meeting the needs of all students in our school?

· Academic data reflects all A’s in achievement and value added and shows a three-year upward trend. 
· In addition, AYP tested sub-groups show a three-year upward trend with near 100% proficient/advanced.



3.4.c: Organization Summary Questions
	Organization Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

· One of the school’s strengths is the stakeholder involvement on committees for school improvement. The school enlists the help of parents representing different socio-economic levels and ethnic groups. 
· Another strength is the on-going staff development. Teachers and staff have multiple opportunities to collaborate in grade levels, vertically, and in clusters at the school site. During this time they discuss data, specific students, best practices, share effective strategies for teaching new initiatives such as Tennessee Vocabulary. The latest research and literature are shared routinely throughout the year. 
· The school’s partnerships with community businesses, industry, and agencies provide enrichment and lifelong learning skills as well as funding for special needs and projects. 
· Planning time exceeds state mandated requirements and is data-driven and focused on state SPIs. 
· A data team at the site analyzes, charts, and shares in grade levels the results of formative and summative assessments. 
· Administrators review data by grade level and with special educators, discussing strengths, areas to strengthen, students who need intervention in designated sub-skills, and skills that show up as weak within the grade level.
·  Parents are informed of student progress and are participants in goal-setting for academic areas for their children.  
· Administrators act as gatekeepers to protect instructional time and schedule interruptions.



	Organization Summary Questions- Narrative Response Required

	What are our major challenges and how do we know?
· Administration needs to collaborate with teachers to provide a schedule that will give sufficient time for writing.
· Teachers need to meet in grade levels and develop a writing plan for the grade level using the state framework for writing, the literature on writing, Six Traits of Effective Writing, and the latest in-service information on teaching writing.

· The schedule will need to be modified to support full implementation of RTI (Response to Intervention) in grades one and two and possibly grade three.

· The services of a full-time counselor will be needed to implement the preventive, pro-active part of the counseling curriculum. This will assist our students in setting goals, resolving conflicts, making friends, and deterring bullying.



	Organization Summary Questions- Narrative Response Required

	How will we address our challenges? 

· A half day in-service on July 22, 2008 will provide time for teachers and administration to collaborate on a more effective schedule to support writing. 
· Teachers will also have time to develop a grade level plan to teach writing and how they will implement the plan. 
· Administrators will create a schedule that will permit RTI instruction for 30 minutes a day, 5 days a week.

· Administrators will work with a committee of teachers to provide data and research for exploring the provision a full-time counselor.


Component 4 - Action Plan Development
	GOAL 1 – Writing

	4.1 – (Rubric Indicator 4.1)                                                                                                                                                                        Revised DATE: __________________________               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	All students including students with disabilities, low socioeconomic, and limited English proficiency in the fifth grade will achieve a positive scoring gain on the state writing assessment by May 2009.

	Which need(s) does this Goal address?
	Taken from identified needs in Components 1-3.

	How is this Goal linked to the system’s Five-Year Plan?
	Goal 1, Objective B: Initiatives to improve student performance will be implemented.

	ACTION STEPS –4.2 – (Rubric Indicator 4.2)
	IMPLEMENTATION PLAN – 4.3 – (Rubric Indicator 4.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step
	Support after school Writer’s Club for  students identified as weak writers
	SY 2008-2009 and

 2009-2010
	Dr. Bridgette Hackett, assistant principal
	Salary for tutoring instructor
	Salary $900

LEAPS grant
	Students increase writing scores on 9 week assessments
	School achieves a passing writing score of 4.0 or higher as required by state

	Action Step
	Utilize the Six Traits/Writer’s Express/Write-on-Track programs for writing in fifth grade
	SY 2008-2009 and

2009-2010
	Michelle Walters,
Tammy Jarvis, 5th grade teachers
	Six Traits/Writer’s Express/Write-On-Track Materials
	0
	Student scores increase on each 9 week benchmark assessment
	School achieves a passing score of 4.0 or higher on state writing assessment

	Action Step
	Review Writing Curriculum at in-service workshop to implement in K-6 
	August 2007
	Dr. Bridgette Hackett, assistant principal, Classroom teachers
	Writing Curriculum
	0
	Higher scores on writing benchmarks
	School achieves a passing score of 4.0 or higher on state writing assessment

	Action Step
	Conduct in-service workshop on teaching writing
	Septem-

ber 2007
	Hilda Crowder, Carol Hieronymus, teachers from RCE
	Writing curriculum
	$50
	Higher scores on writing benchmarks
	School achieves a passing score of 4.0 or higher on state writing assessment

	Action Step
	Celebrate student writer of the week
	SY 2008-2009 and 2009-2010
	Gay Triplett, principal, Classroom teachers
	Students’ stories
	0
	Increase in writing scores on 9-week assessments
	School will achieve a 4.0 or higher on 9- weeks writing assessments.

	Action Step
	Conduct a writing pep rally to emphasize the importance of writing
	November 2007
	Classroom teachers, 

Amy Woodall, music teacher, School climate committee
	Students’ cheers
	0
	Increase in writing scores on 9-week assessments
	School will achieve a 4.0 or higher on the state writing assessment.

	Action Step
	Support writing prize pyramid
	February – May 2008
	Gay Triplett, principal,
Dr. Bridgette Hackett, assistant principal,
Fifth grade teachers
	Money for fieldtrips, meals, and movie
	$1000

School’s general fund
	Students will score higher on the state assessment test than on the 9 week writing assessments
	School will achieve a 4.0 or higher on the state writing assessment.

	Action Step
	Review literature for best practices for teaching writing
	August 2007
	Dr. Bridgette Hackett, assistant principal
	One day summer in-service
	0

required
	Increased writing scores on 9-week assessments
	School will achieve a 4.0 or higher on the state writing assessment.

	Action Step
	Discuss with district-level curriculum team to determine most appropriate writing skills for each grade level
Develop grade level writing plan -  ½ day in-service in July, 2008
	SY 2008-2009 and 2009-2010
	Dr. Bridgette Hackett, assistant principal 
	Release time for teachers one hour per month
	0
	Increased writing scores on 9-week assessments
	School will achieve a 4.0 or higher on the state writing assessment.

	Action Step
	Assign one trait of the Six Traits to each grade level
	SY 2008-2009 and 2009-2010
	Dr. Bridgette Hackett, assistant principal 
	Six Traits materials
	No additional costs
	Increased writing scores on 9-week assessments
	School will achieve a 4.0 or higher on the state writing assessment.

	Action Step
	Principal and assistant principal review ThinkLink test scores with grade level teachers to determine which students need intervention practices  
	SY 2008-2009 and 2009-2010
	Gay Triplett, principal, Dr. Bridgette Hackett, assistant principal, 

K-6 classroom teachers
	ThinkLink reports
	0
	Increased writing scores on 9-week assessments
	School will achieve a 4.0 or higher on the state writing assessment.

	Action Step
	Provide family and community information about student progress, school rules, system initiatives, curriculum, assessment, and proficiency levels, information on highly qualified status of teachers, voice mail, after school programs for students and parents, local media, handbooks, conferences, e-mail, newsletters, and Title I presentations at PTO
	SY 2008- 2009 and 2009-2010
	Debra Wilcox, supervisor,
Morris Woodring, superintend-dant of schools, 
Dr. David Timbs, supervisor, Mischelle Simcox, Rose Edda Snyder, supervisors, Gay Triplett, principal,
Dr. Bridgette Hackett, assistant principal, 

K -6th grade teachers
	$1500 funding for handbooks, newsletters, parent meetings, websites 
$16,000 funding for 4 new SmartBoards 
	BEP

Title I

Consolidated School Health Grant

Title II –d

ThinkLink 3-6
	Increased parental Involvement in school activities with their child, increased interest of students
	Parent attendance at PTO, websites

news clippings, parent conference attendance

Feedback from parent survey 2008

	Action Step
	Utilize Open House and American Education Week to involve parents in their child’s writing
	SY 2008-2009 and 2009-2010
	K-6th teachers
	Student writing
	No additional cost
	Increased parental involvement in school activities with their child, increased student interest in writing
	Feedback from parent survey 2008,
Observation

	Action

Step
	Implement proactive counseling curriculum in grades K, 1 and 2 (whole group) and grades 3-6 (small group)
	SY 2008-2010
	Gay Triplett, principal,
Dr. Bridgette Hackett, assistant principal,
Paula Stewart, counselor
	Goal setting, conflict resolution, social emotional development
	No additional cost
	Increased time on task for academics

Increased confidence in students
	Feedback from parent, student, and teacher surveys

 2009 and 2010


	GOAL 2 – Reading/Language Atrs

	4.1 – (Rubric Indicator 4.1)                                                                                                                                                                        Revised DATE: __________________________               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	All students including students with disabilities, low-socioeconomic, and limited English proficiency will meet or exceed the 2008-2009 target of 89% in Reading/Language Arts.

	Which need(s) does this Goal address?
	Taken from identified needs in Components 1-3

	How is this Goal linked to the system’s Five-Year Plan?
	Goal 1, Objective B: Initiatives to improve student performance will be implemented.

	ACTION STEPS –4.2 – (Rubric Indicator 4.2)
	IMPLEMENTATION PLAN –4.3 – (Rubric Indicator 4.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step
	Create site-based curriculum team to articulate with distric-level team
	Summer 2008
	Dr. Bridgette Hackett, assistant principal,
Dr. David Timbs, supervisor
	Reading textbook and supplemental materials
	Training stipends and/or release time plus materials ($2,000)
	Principal observation, ThinkLink, and TCAP data for 1st -3rd grades
	Increased test scores on TCAP in Reading/Language Arts

	Action Step
	Professional development to implement the Tennessee Academic Vocabulary for core subjects in kindergarten through 6th grade
	SY 2008-2009 and 2009-2010
	Dr. David Timbs, supervisor,
Gay Triplett, principal
	Release time for teachers in fall 2007 to participate in grade level days
	Title II-A
	Implementation of Academic Vocabulary

TCAP testing
	Increased reading/language arts scores on TCAP and ThinkLink

	Action Step
	Provide professional development in content area reading strategies to improve teacher’s differentiating of instruction
	SY 2008-2009 and 2009-2010
	Gay Triplett, principal,
Dr. Bridgette Hackett, assistant principal,
Classroom teachers


	Curriculum Team
Grade Level Meetings
	$5,000

Title II-A

BEP
	Teacher feedback

ThinkLink
	Increased reading scores on ThinkLink and TCAP

	Action Step
	Provide funding for professional development and equipment/software to support the integration of technology
	SY 2008-2009 and 2009-2010
	Gay Triplett, principal,
Dr. Bridgette Hackett, assistant principal,

Dr. David Timbs, supervisor,
Robert Sutherland, technology supervisor


	Approximately $200,000
	BEP

Title II-

Niswonger Partnership

IDEA

Title VI
	Lesson plans with technology integrated
	Increased reading scores on TCAP and ThinkLink

	Action Step
	Implement a reading series (Pre-K-5) that provides a strong basis for teachers with the “Response to Intervention” (RTI) process
	Summer 2007 SY 2008-2009 and 2009-2010
	Dr. David Timbs,
Debra Wilcox, supervisors,
Edna Miller, Literacy Leader,
All Pre-K – 5th grade classroom teachers of reading/

language arts
	Summer 2007 initial workshop Follow-up throughout school year 2008-2009
	Title I

BEP

IDEA

Title II-A
	Attendance at workshops

Implementation in lesson plans 

Fewer referrals for special education services

ThinkLink results
	Increase scores on ThinkLink and TCAP



	Action Step
	Fully implement RTI in grades 1-3
	August

2008-2010
	Gay Triplett, principal
	Schedule for staff and time

Staff development
	0
	TCAP Reading scores, AYP data, DIBELS data
	Students reading on grade level

	Action Step
	Continue to coordinate reading celebrations (Children’s Book Week and Read Across America) with community members and high school students as guest readers
	November 5-9, 2007, November 3-7, 2008, March 3, 2008, and March 2, 2009
	Ala Sue Moretz, media specialist,
Jackie

Stevenson, reading specialist
	0
	No additional cost
	Students will check out more books to read for pleasure.
	Increase in scores on ThinkLink and TCAP

	Action Step
	Support the implementation and use of the Ready, Set, Read program in K-3
	SY 2008-2009 and 2009-2010
	Jackie. Stevenson, reading specialist, 

K-3 classroom teachers
	Ready, Set, Read materials
	Title I
	Reading scores on comprehension and vocabulary tests will increase.
	Increase in scores on ThinkLink and TCAP

	Action Step
	Provide professional development for teachers on the “Response to Intervention” (RTI) process in order to determine early intervention for identified students
	SY 2008-2009 and 2009-2010
	Gay Triplett, principal,
Dr. Bridgette Hackett, assistant principal,
Dr. David Timbs, supervisor
	Summer 2008 Workshop follow-up throughout school year 2008-2009
	Title I

BEP

IDEA

Title II
	Reading scores on comprehension and vocabulary tests will increase
	Increase in scores on ThinkLink and TCAP

	Action Step
	Provide professional development for K-2 teachers to use palm pilots with the Diebels Reading Assessment Skills software
	SY 2008- 2009 and 2009-2010
	Dr. David Timbs, supervisor,
K-2 classroom teachers
	Summer 2008

Workshop follow-up throughout school year 2008-2009
	Title I
	Reading scores on comprehension and vocabulary tests will increase
	Increase in scores on ThinkLink and TCAP



	Action Step
	Support the implementation and use of leveled readers and ELL readers to assist teachers in differentiating instruction
	SY 2008-2009 and 2009-2010
	Dr. David Timbs, supervisor,
Gay Triplett, principal,
K-6 classroom teachers
	Leveled Readers
	No additional cost
	Reading scores on comprehension and vocabulary tests will increase
	Increase in scores on ThinkLink and TCAP

	Action Step
	Support curriculum council meetings and grade level meetings in order for teachers to focus on individual student needs, evidence-based practices and curriculum
	SY 2008-2009 and 2009-2010
	Gay Triplett, principal,
Dr. Bridgette Hackett,

assistant principal
	Release time for teachers 1 hour per month
	0
	Principal observation Teacher feedback
	Increased test scores on TCAP in Reading/Language Arts

	Action Step
	Provide opportunities for beginning teachers to compare and contrast the old and new curriculum standards
	SY2008-2009 and 2009-2010
	Gay Triplett, principal,
Dr. Bridgette Hackett, assistant principal
	Release time for beginning teachers
	0
	Lesson plans Teacher feedback
	Increased test scores on TCAP in Reading/Language Arts

	Action Step
	Support tutoring program for teacher assistants to work one-on-one with students on reading instruction
	SY2008-2009 and 2009-2010
	Gay Triplett, principal,
Jackie Stevenson, reading specialist,
K-3 classroom teachers
	Teacher Assistants
	No additional cost
	Reading scores on comprehension and vocabulary tests will increase
	Increased test scores on TCAP in Reading/Language Arts

	Action Step
	Provide to family and community information about student progress, school rules, system initiatives, curriculum, assessment, and proficiency levels, information on highly qualified status of teachers, voice mail, after school programs for students and parents, local media, handbooks, conferences, e-mail, newsletters, and Title I presentations at PTO
	SY 2008- 2009 and 2009-2010
	Debra Wilcox, supervisor,
Morris Woodring, superintend-dant of schools Dr. David Timbs, supervisor, Mischelle Simcox, Rose Edda Snyder, supervisors, Gay Triplett, principal,
Dr. Bridgette Hackett, assistant principal, 

K -6th grade teachers
	$1500 funding for handbooks, newsletters, parent meetings, websites
$16,000 funding 4 new SmartBoards 
	BEP

Title I

Consolidated School Health Grant

Title II –D
ThinkLin2-6
	Increased parental involvement in school activities with their child, increased interest of students
	Parent attendance at PTO, websites

news clipping, parent conference attendance, Feedback from parent survey 2008

	Action Step
	Implement proactive counseling curriculum in grades K, 1 and 2 (whole group) and grades 3-6 (small group)
	SY 2008-2010
	Gay Triplett, principal,
Paula Stewart, counselor
	Goal setting, conflict resolution, social emotional development
	No additional costs
	Increased time on task for academics Increased confidence in students.
	Feedback from parent, student, and teacher surveys, 2009 and 2010


	GOAL 3 – Mathematics

	4.1 – (Rubric Indicator 4.1)                                                                                                                                                                        Revised DATE: __________________________               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	All students including students with disabilities, low socioeconomic, and limited English proficiency at Mountain City Elementary will meet or exceed the goal of 86% proficient or advanced in Math by the end of year 2009.

	Which need(s) does this Goal address?
	Taken from the identified needs in Components 1-3

	How is this Goal linked to the system’s Five-Year Plan?
	Goal 1, Objective B: Initiatives to improve student performance will be implemented.

	ACTION STEPS – 4.2 – (Rubric Indicator 4.2)
	IMPLEMENTATION PLAN – 4.3 – (Rubric Indicator 4.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step
	Continue to use math manipulatives at each grade level
	SY 2008 – 2009 and 2009-2010
	Classroom teachers
	Manipulatives
	0
	Accelerated Math Tests, Star Math Assessments, ThinkLink, TCAP, and classroom assessments
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Differentiate math instruction based on individual needs
	SY 2008 –2009 and 2009-2010
	Debra Wilcox, supervisor,
Gay Triplett, principal, 
Dr. Bridgette Hackett, assistant principal,
 All classroom teachers
	Manipulatives
	BEP

School funds
	Accelerated Math

Star Math assessments, ThinkLink, TCAP, and classroom assessments
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Encourage participation in competitive programs for students to increase effort, achievement, and time on task behavior in math
	SY 2008- 2009 and 2009-2010
	K – 6th classroom teachers
	
	No additional funds
	Individual classroom points, Discipline reports, Steer Points
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Prepare students for TCAP test preparation by using TCAP Math Coach, TCAP test preparation, Test Ready Math, Spiral Review workbooks, and Math Daily Review books 
	SY 2008- 2009 and 2009-2010
	David Timbs,

supervisor  Gay Triplett,  principal,
All 1st – 6th grade classroom teachers
	Workbooks
	District provides workbooks needed
	TCAP
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Use math learning centers in Pre-kindergarten – first grade and after school programs 
	SY 2008- 2009 and 2009-2010
	Pre-kindergarten – first grade classroom teachers,
Dr. Bridgette Hackett, assistant principal
	Math manipulatives
	$6000 Levi’s Grant
	Classroom observation
	Increase in scores on teacher-made or ready-made tests

	Action Step
	Use State Performance Indicators and Blueprint for Learning to plan classroom instruction
	SY 2008- 2009 and 2009-2010
	Gay Triplett, principal,
Dr. Bridgette Hackett, assistant principal, 

Pre-K – 6th classroom teachers
	Blue Print
	State Department District
	ThinkLink, TCAP, Learning Accomplishment Profile (LAP-D)
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Provide after school tutoring programs, Day Camps, Enrichment, and LEAPS for identified students
	SY 2008- 2009 and 2009-2010
	Gay Triplett, principal, 

Dr. Bridgette Hackett, assistant principal, Extended Contract teachers
	LEAPS materials
	School budget for 22 classroom teachers - $12,140
	Extended learning assessment, report cards, ThinkLink, TCAP
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Use integrated strategies to enhance math instruction
	SY 2008- 2009 and 2009-2010
	Pre-K – 6th grade classroom teachers
	ThinkLink TCAP test results
	No additional costs
	Classroom tests, Classroom observation, Classroom quiz, ThinkLink, STAR Math, TCAP, Thematic Unit Assessment
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Students will use various forms of technology to learn math skills (i.e. Smart Boards, COWS, computer lab, Accelerated Math Programs, classroom computers, calculators, computer games/software, websites, music cassettes/CDs, educational DVD/Videos)
	SY 2008- 2009 and 2009-2010
	Gay Triplett, principal PreK-6th grade classroom teachers, Math Resource Specialist, and Math Consultant
	SmartBoards

COWs

calculators
	SmartBoards

$72,000
LEAPS Grant

Title VI
	TCAP, Report Card, ThinkLink, Classroom Observation
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Attend district, school, and  grade level meetings and cluster meetings to analyze student progress and evaluate teaching strategies in math
	SY 2008- 2009 and 2009-2010
	Gay Triplett, principal,
Dr. Bridgette Hackett, assistant principal
	Monthly cluster meetings

Grade level meetings
	BEP

Title II

Niswonger Partnership

Title VI
	Academic Assessment measures
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Purchase books that align with SPIs in the content area of math
	SY 2008-2009 and 2009-2010
	Ala Sue Moretz, media specialist
	Books
	$1000
	ThinkLink 

TCAP

Classroom assessments
	Higher scores on ThinkLink and TCAP math scores 

	Action Step
	Provide enrichment for students that are identified as gifted in math 
	SY 2008-2009 and 2009-2010
	Andy Wright, teacher of the gifted
	Games 

Books
	Title V
	Record differentiated instruction in lesson plans
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Provide students in the afterschool program with additional instruction by certified teachers through the LEAPS grant
	SY 2008-2009 and 2009-2010
	Dr. Bridgette Hackett, assistant principal
	
	State LEAPS project
	Academic Assessment measures
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Provide professional development in Math strategies to improve teacher’s differentiating of instruction (Kindergarten Workshop)
	SY 2008-2009 and 2009-2010 
	David Timbs, supervisor
	Release Time

Travel Expenses
	Title II

$2,000
	Recording differentiated instruction in lesson plans
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Provide professional development in Math strategies to improve teacher’s differentiating of instruction  (LEAPS in Knoxville)
	SY 2008-2009 and 2009-2010
	Bridgette Hackett, assistant principal
	
	Title II
	Recording differentiated instruction in lesson plans
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Provide professional development in Math strategies to improve teacher’s differentiating of instruction through learning styles (Multiple Intelligences, Otter Creek Intervention,  Challenge)
	SY 2008-2009 and 2009-2010
	David Timbs
	
	Title II
	Recording differentiated instruction in lesson plans
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Provide help for students with parent volunteers using  math facts to increase math skills
	SY 2008-2009 and 2009-2010
	First through third grade classroom teachers
	Math flash cards
	No additional funds
	Observation and flash card mastery
	Higher scores on ThinkLink Math and TCAP Math

	Action Step
	Provide family and community information about student progress, school rules, system initiatives, curriculum, assessment, and proficiency levels, information on highly qualified status of teachers, voice mail, after school programs for students and parents, local media, handbooks, conferences, e-mail, newsletters, Title I presentations at PTO, etc.
	SY 2008- 2009 and 2009-2010
	Debra Wilcox, supervisor,
Morris Woodring, superintend-dant of schools,

Dr. David Timbs, supervisor, Mischelle Simcox, Rose Edda Snyder, supervisors, Gay Triplett, principal,
Dr. Bridgette Hackett, assistant principal,
K -6th grade teachers
	$1500 funding for handbooks, newsletters, parent meetings, websites, 
$16,000 for 4 new SmartBoards 
	BEP

Title I

Consolidated School Health Grant

Title II -D
ThinkLink 3-6
	p
	Parent attendance at PTO, websites

news clipping, parent conference attendance

 Feedback from parent survey 2008

	Action Step
	Implement proactive counseling curriculum in grades K, 1 and 2 (whole group) and grades 3-6 (small group)
	SY 2008-2010
	Gay Triplett, principal,
Paula Stewart, counselor
	Goal setting, conflict resolution, social emotional development materials ($500)
	No additional costs
	Increased time on task for academics

Increased confidence in students
	Feedback from parent, teacher, student surveys, 2009 and 2010


	GOAL 4 – Science

	4.1 – (Rubric Indicator 4.1)                                                                                                                                                                        Revised DATE: __________________________               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	All students including students with disabilities, low socioeconomic, and limited English proficiency at Mountain City Elementary will meet or exceed the goal of 86% proficient and advanced in science by May 2008.

	Which need(s) does this Goal address?
	Taken from identified needs in Components 1-3

	How is this Goal linked to the system’s Five-Year Plan?
	Goal !, Objective B: Initiatives to improve student performance will be implemented

	ACTION STEPS – 4.2 – (Rubric Indicator 4.2)
	IMPLEMENTATION PLAN – 4.3 – (Rubric Indicator 4.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step
	Utilize the science consultant
	SY 2008- 2009 and 2009-2010
	Dr. David Timbs, supervisor, Aleta Gentry, science consultant, Gay Triplett, principal 
	Salary $4,775 for teacher.

Release time provided by the system. 
	BEP 
	Amount of time the science consultant is in classroom 
Teacher feedback
	Increased test scores in science on teacher- made tests, ThinkLink, and TCAP 

	Action Step
	Support an SPI-centered science fair for grades K-6  (winners to participate in county-wide and regional competitions)
	SY 2008- 2009 and 2009-2010
	Dr. David Timbs, supervisor, Aleta Gentry, science consultant,

Gay Triplett, principal,
PreK--6 classroom teachers
	Awards, ribbons $1000
	BEP
	Participation in fair

Increased science scores

Increased parent involvement
	Increased test scores in science on teacher- made tests, ThinkLink, and TCAP

	Action Step
	Utilize Biology in a Box in grades K-6 in conjunction  with the presentation of rotating science boxes by the University of Tennessee
	SY 2008- 2009 and 2009-2010
	Dr. David Timbs, supervisor
Aleta Gentry, science consultant Dr. Susan Riechert, UT
	Boxes with teacher materials
	No additional funds
	Teacher lesson plans

Utilization of materials in classrooms, Increased science achievement and sign out sheet
	Increased science scores on ThinkLink, TCAP, and teacher made tests

	Action Step
	Integrate technology with an emphasize on the core subjects based on NETS site-based technology
	SY 2008- 2009 and 2009-2010

Saturday academy
	Dr. David Timbs, supervisor,  Robert Sutherland, technology supervisor ,
Gay Miller and Ala Sue Moretz, school coordinators 
	School Site Coordinators salaries $2400
	Title VI
BEP
	Noted use in lesson plans, increased achievement and interest, training logs, United Streaming and Brain Pop logs
	Evidence of increased technology usage noted in lesson plans of Pre-K – 6th grades teachers
Increase in students scores on teacher- made tests, ThinkLink, and TCAP

	Action Step
	Provide teachers with access to United Streaming for utilization of technology (SmartBoards, laptops, airliners)
	SY 2008- 2009 and 2009-2010
	Dr. David Timbs, supervisor Robert Sutherland, technology supervisor Gay Miller,

School Site Coordinator
	 Subscription ($8,000) Funding for ongoing lessons ($2,500) 
	BEP

Title II-A

Title II-D

Niswonger Partnership
	Lesson Plans, 

Increased achievement
	Increased usage of technology on classrooms, training logs, usage logs for United Streaming and increase in student performance on all testing

	Action Step
	Provide family and community information about student progress, school rules, system initiatives, curriculum, assessment, and proficiency levels, information on highly qualified status of teachers, voice mail, after school programs for students and parents, local media, handbooks, conferences, e-mail, newsletters, Title I presentations at PTO, etc.
	SY 2008- 2009 and 2009-2010
	Debra Wilcox, supervisor

Morris Woodring, superintendant of schools Dr. David Timbs, supervisor Mischelle Simcox, Rose Edda Snyder, supervisor Gay Triplett, principal

Dr. Bridgette Hackett, assistant principal 

K -6th grade teachers.
	$1500 Funding for handbooks, newsletters, parent meetings, websites, 4 new SmartBoards $16,000
	BEP

Title I

Consolidated School Health Grant

Title II –D
ThinkLink 3-6
	Increased parental Involvement in school activities with their child, increased interest of students
	Parent attendance at PTO, websites

News clipping, Parent conference attendance, Feedback from parent survey 2008

	Action Step
	Purchase new books in content area on SPIs for library
	SY 2008-2009 and 2009-2010
	Gay Triplett, principal, Ala Sue Moretz, Librarian
	Books $4,000
	BEP
	Track check out of library books by students and teachers
	Increase student assessment and scores on teacher made tests, ThinkLink, and TCAP

	Action Step
	Provide field trips to conservation camps, Gray Fossil site, and Iris Glenn Recycling site
	SY 2008-2009 and 2009-2010
	Gay Triplett, principal, Dr. Bridgette Hackett, assistant principal
	Transportation
	$500 general school fund
	Lesson plans, driver’s timesheets, and increased achievement in science
	Increase student assessment and scores on teacher made tests, ThinkLink, and TCAP

	Action Step
	Utilize Science Trunks provided by Mountain City Lumber Company on specific SPIs
	SY 2008-2009 and 2009-2010
	First grade teachers
	Science trunks
	No additional funds necessary
	Teachers’ lesson plans, teacher made test, increase in achievement
	Increase student interest, increase test scores and achievement

	Action Step
	Utilize science lab for hands-on learning and experiments. 
	SY 2008-2009 and 2009-2010
	K-6  teachers
	Consumable materials
	School General Fund $500
	Teachers’ lesson plans, sign-up sheet for lab
	Increased interest in science, increase in teacher made tests, ThinkLink, and TCAP

	Action Step
	Provide extra practice time on science skills through after school funded programs (LEAPS, KCCC)
	SY 2008-2009 and 2009-2010
	Dr. Hackett, assistant principal, Linda Willis, site director, and support personnel
	$119,500, 2.5 hours per week
	State LEAPS project
	Annual survey, annual and quarterly reports, council meetings
	Increased interest in science, increase achievement in science on teacher made tests, ThinkLink, and TCAP

	Action Step
	Provide extra practice on science skills through Extended Learning programs 
	SY 2008-2009 and 2009-2010
	Gay Triplett, principal

K-6 teachers
	Supplies, materials, and teacher salaries
	$1000 for materials and supplies
	Timesheets, lesson plans, and increased student achievement
	Increase interest in science

Increase scores and achievement on science ThinkLink and TCAP

	Action Step
	Through a partnership with the University of Tennessee, students will participate in  4-H, nutrition classes, enrichment camps, etc.
	SY 2008-2009 and 2009-2010
	Gay Triplett, principal, Dr. Bridgette Hackett, assistant principal, Rick Thompson, UT Extension Agent
	No additional school resources for the school
	No additional school cost,

UT contribution of $21,784.50
	Written report 3 times a year, oral reports by students 1 time year, student-parent feedback
	Increase student achievement and increase in test scores in science on ThinkLink and TCAP

	Action Step
	Implement proactive counseling curriculum in grades K, 1 and 2 (whole group) and grades 3-6 (small group)
	2008-2010
	Gay Triplett, principal

Dr. Bridgette Hackett, assistant principal

Paula Stewart, counselor
	Goal setting, conflict resolution, social emotional development materials 
	No additional costs
	Increased time on task for academics Increased confidence in students
	Feedback from parent, student, teacher surveys, 2009 and 2010


	GOAL 5 – Attendance

	4.1 – (Rubric Indicator 4.1)                                                                                                                                                                        Revised DATE: __________________________               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	All students including students with disabilities, low socioeconomic, and limited English proficiency at Mountain City Elementary will achieve the attendance goal of at least 95% by May 2008.

	Which need(s) does this Goal address?
	Taken from identified needs in Components 1-3

	How is this Goal linked to the system’s Five-Year Plan?
	Goal !, Objective B: Initiatives to improve student performance will be implemented

	ACTION STEPS – 4.2 – (Rubric Indicator 4.2)
	IMPLEMENTATION PLAN – 4.3 – (Rubric Indicator 4.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation strategy
	Performance Results / Outcomes

	Action Step
	Support monthly prizes for the class that has the highest attendance in each division
	Monthly
	Dr. Bridgette Hackett, assistant principal
	Prizes
	School’s General Fund
	Lower absentee rate
	Higher attendance rates

	Action Step
	Support Pre-K – 6th nine week awards for perfect attendance for each student
	9-weeks
	Gay Triplett , principal
Classroom teachers
	Prizes
	School’s General Fund
	Lower absentee rate
	Higher attendance rates

	Action Step
	Utilize automated messages called to parent if student is absent
	Daily
	Dr. Bridgett Hackett, assistant principal
	Automated phone system
	County funds
	Lower absentee rate
	Higher attendance rates

	Action Step
	Utilize home visits for better attendance by chronic absenteeism
	As needed throughout SY 2008- 2009 and 2009-2010
	Dr. Bridgette Hackett, assistant principal  School nurse, and classroom teachers
	
	No additional costs
	Lower absentee rate
	Higher classroom attendance

	Action Step
	Support use of truancy letters and meetings as needed  
	As needed throughout SY 2008- 2009 and 2009-2010
	Dr. Bridgette Hackett, assistant principal Rose Rasmussen
	Truancy letters and board members
	No additional costs
	Lower absentee rate
	Higher attendance rates

	Action Step
	Display perfect attendance banners
	Daily
	Classroom teacher
	Banner
	No additional costs
	Lower absentee rate
	Higher attendance rates

	Action Step
	Support the use of attendance awards
	SY 2008- 2009 and 2009-2010
	Classroom teachers
	Various supplies i.e. pencils, stickers, eat with teachers
	No additional costs
	Lower absentee rate
	Higher attendance rates

	Action Step
	Provide family and community information about student progress, school rules, system initiatives, curriculum, assessment, and proficiency levels, information on highly qualified status of teachers, voice mail, after school programs for students and parents, local media, handbooks, conferences, e-mail, newsletters, Title I presentations at PTO, etc.
	SY 2008- 2009 and 2009-2010
	Debra Wilcox, supervisor

Morris Woodring, superintendant of schools Dr. David Timbs, supervisor Mischelle Simcox, Rose Edda Snyder, supervisor Gay Triplett, principal

Dr. Bridgette Hackett, assistant principal 

K -6th grade teachers.
	$1500 Funding for handbooks, newsletters, parent meetings, websites, 4 new SmartBoards $16,000
	BEP

Title I

Consolidated School Health Grant

Title II –D
ThinkLink 2-6
	Increased parental involvement in school activities with their child, increased interest of students
	Parent attendance at PTO, websites

News clipping, Parent conference attendance, Feedback from parent survey 2008



	Action Step
	Implement proactive counseling curriculum in grades K, 1 and 2 (whole group) and grades 3-6 (small group)
	SY 2008-2010
	Gay Triplett, principal

Dr. Bridgette Hackett, assistant principal

Paula Stewart, counselor
	Goal setting, conflict resolution, social emotional development materials
	No additional costs
	Increased time on task for academics. Increased confidence in students.
	Feedback from parent, student, teacher surveys, 2009 and 2010


Component 5 – The School Improvement Plan and Process Evaluation

5.1: Process Evaluation
	Evidence of Collaborative Process – Narrative response required

	What evidence do we have that shows that a collaborative process was used throughout the entire planning process?

The following activities take place throughout the school year and continue during summer break.  These activities are planned in order to give administrators and teachers the opportunity to better their lesson content, form relationships with other professionals around them, and to be more accessible to parents and students.  Students and parents also benefit from many of these activities by being given the opportunity to have a voice in the school and more time to see teachers one-on-one.

Data Team Meetings:  The school data team meets in July each summer to analyze AYP data, writing scores, attendance (students and staff), discipline referrals, and feedback from surveys of parents, teachers, and students. Subsequent meetings of the site level data team are held almost monthly when new data becomes available. The data team analyzes TCAP achievement, value added scores, benchmark writing scores, and ThinkLink scores in reading, math, and science in order to determine class schedules, curriculum planning, and instructional support.  The data teams in the system also meet to analyze the system’s data and determine areas for improvement for each school.  This input is shared with other teachers in grade level and faculty meetings. Data is charted and displayed throughout the building and shared at principals’ meetings, PTO meetings, board meetings, and state and local area meetings. 
County-wide Cluster Meetings:  These meetings allow teachers of the same grade level throughout Johnson County to discuss curriculum and instructional strategies.  Teachers also set county-wide expectations for student performance.

Vertical/Cluster Team Meetings:  The administration, staff, parent volunteers, and community members meet monthly to discuss curriculum, school climate, student achievement, and staff development opportunities.  Team members are representatives of several grade levels so that the curriculum will be continuous from one grade level to the next without repetition of skills or extreme changes in levels of difficulty. Pacing of the curriculum is discussed during these meetings. Beginning in 2008, a curriculum committee of teachers from each grade level will replace these teams. Articulation between the site based curriculum and once a month grade level meetings will facilitate discussions of curriculum, pacing, climate, student achievement, and staff development and other needs.
Faculty Meetings:  Administrators and teachers meet once a month to discuss issues of concern for both the county and the school.  Decisions are made about relevant curriculum and instruction strategies, while teachers share effective instructional techniques.

Family Engagement Committee:  This committee serves to facilitate the partnership between families and the school.  Members collect and compile data on family engagement activities and plan future opportunities for family involvement throughout the school year.

IEP Team Meetings:  Parents and school personnel meet to discuss an individual student’s special needs.    Grade appropriate curriculum is determined along with adjustments necessary in the classroom.  Past school performance is evaluated and explained to parents.  A plan is established for the individual student.

Mid-Term/Grade Cards:  Teachers notify parents in writing of student academic attainment.  Mid-term reports and end of term report cards are a catalyst for on-going parent and school collaboration.

Parent/Teacher Conferences:  Parents and teachers meet semi-annually.  Teachers inform parents of the student’s progress, both positives and negatives.  Parents are encouraged to discuss any concerns they may have about their child’s school experiences.  Parents and teachers may make adjustments to help increase the student’s chance of success both academically and socially. Goal sheets for each individual student are completed at the beginning of the year based on the student’s data. The determination of goals for each student is made by the teacher, parent, and student together.
PTO Meetings:  Parents and teachers along with active community members meet monthly to discuss school issues.  Such issues include the school’s Title I and Title II yearly budget allocations, curriculum, parent involvement opportunities, and grade level performances. 
Head Start/Pre-Kindergarten, Kindergarten Registration:  Parents bring children, ages 3-5 years, to register allowing both the parents and the children the opportunity to learn the school’s routine and expectations.

Early Childhood Transitions:  “Moving Up Day” and the kindergarten summer camp programs are planned annually with the collaboration of parents.  This is an effort to facilitate the transition from Pre-Kindergarten and Head Start to Kindergarten.

Parent/Student Handbook:  The Parent/Student Handbook is developed in a committee with input from stakeholders.  This valuable tool relays information about attendance, discipline, the school calendar, and other important information. This Handbook is provided to each home every year. 
School Climate Committee:  The School Climate Committee is a joint venture of representative parents, students, and administrators who collaborate on ways to enhance the school climate which research links to student achievement. A writing pep rally and Christmas carol singing in the gym are initiatives of the climate committee. 
School Newsletter:  The M. C. E. Press is a positive communication tool informing parents, students, and other stakeholders of current happenings at Mountain City Elementary; i.e. awards, student honors, invitations for parent involvement, and available resources to support families and students.

Stampede Committee Meetings:  The Stampede is the school’s major fund raising event.  This walk-a-thon is planned by the principal and parent volunteers.  Committee members determine prizes while community members donate monetary or established prizes for students.  The committee also decides on the best way to allocate funds raised from the event.

Open House:  Open House is an annual event in which parents of all grade levels have the opportunity to attend school and become familiar with grade level expectations and opportunities for parent involvement. Refreshments and presentations/performances by LEAPS students or others have been part of past Open House events.



	Evidence of Alignment of Data and Goals – Narrative response required

	What evidence do we have that proves alignment between our data and our goals?
Goal Target 1:  All students including students with disabilities, low socioeconomic, and limited English proficiency in the fifth grade will achieve a positive scoring gain on the state writing assessment by May 2009.

Data Sources – Johnson County Report Card/ AYP
                         Quarterly System-wide Writing Benchmarks
                         5th Grade TCAP Writing Assessment Data

Analyses of curriculum, instruction, assessment and organizational                                          practices

Mountain City Elementary School has several procedures for evaluating and analyzing students’ writing progress throughout the year: quarterly writing benchmarks reported to parents through the student report card; twenty minute daily writing instruction followed by collecting sample writings to evaluate student progress; motivational activities; 4-H Character Counts essay competition; and 4-H speech writing which involves both students and parents in the writing process.

Benchmark Writing Assessments were administered quarterly to students in all grades. The writing was scored using a rubric and was compared to the previous test to determine gain or loss of writing skills. Each grade was given a prompt that was used by all students in that particular grade. The intervention method was to help teachers emphasize punctuation usage, spelling, and capitalization in daily writing skills as the need was indicated. Benchmark scores are charted and provided for all grade level teachers throughout the year.
Daily writing lessons are part of Mountain City Elementary School’s curriculum. During these lessons, teachers use several procedures. By using the 6-Traits of Effective Writing within instruction, a common language is used throughout all grade levels. Teachers use rubrics and assist students in using rubrics to assess writing strengths and areas to develop. Teachers also use tiered lesson planning and a variety of instructional aids to address learning styles and levels and to accommodate gender differences. SmartBoard training provided by the school for kindergarten through sixth grade classroom teachers enable teachers to effectively incorporate writing using this valuable tool. Professional development provided for the entire faculty on effective teaching methods for writing instruction has been provided. During in-service training as well as cluster and vertical team meetings, teachers reviewed their writing and literature curriculums to develop best practices for teaching writing.

Motivational activities to encourage students to do their best in writing include a “Writer of the Week”, a “Writing Pep Rally”, a “Writing Prize Pyramid”, and an after school “Writer’s Club.” The “Writer of the Week” is chosen beginning with first grade and moving up one grade level each week so that each grade level in the school is equally represented. The student is honored by reading his/her exemplary writing during morning announcements for the student body. A “Writing Pep Rally” assembly program will be held for students to view cheers created by each homeroom class to promote good writing practices. Students may earn fieldtrips, meals, or a movie using the “Writing Prize Pyramid.” An after school “Writer’s Club” give students identified as weak writers extra opportunities to practice writing. These practices will encourage students to reach their potential. 

4-H involves students in various writing activities throughout the school year. Students are strongly encouraged to enter the 4-H Character Counts essay competition. Students are also required to write speeches throughout the school year.
The TCAP Writing tests for the previous three years are charted and used to set goals for writing. Mountain City Elementary School’s student writing scores have remained stationary for three years (B average). Interventions should improve our score in 2008 to an A. 
In conclusion, Goal 1 will be reached through a review of assessment data, curriculum, instruction, assessment and organizational practices and review of action step implementation. This goal is a product of the collaborative effort by the Tennessee Comprehensive System-wide Planning Process.

Goal Target 2: All students including students with disabilities, low socioeconomic, and limited English proficiency will meet or exceed the 2008-2009 target of 89% proficiency or better in Reading/Language Arts.


Data Sources – Johnson County Report Card/ AYP
                         TCAP Data



 TVAAS Data

                         Analyses of curriculum, instruction, assessment and organizational practices                                          
Mountain City Elementary School has several methods to assure successful reading/language arts curriculum, instruction, assessment and organizational practices for evaluating and analyzing students’ reading/language progress continues throughout the year: a well-trained staff; various teaching opportunities and methods; intervention and enrichment; data analysis; parent involvement; and motivational activities.

In-service training for the staff prior to the 2007-2008 school year included technology training, differentiated instruction, and training in discipline in the classroom. In addition, teachers earned stipends for monthly after-school in-service training sessions. Professional development for teacher on the “Response to Intervention” (RTI) process and DIBELS Reading Assessment Skills Software will be conducted during summer in-service training prior to the 2008-2009 school year. Scheduled vertical and cluster team meetings have been held in the past to share strategies, assess data, and modify instruction. A curriculum team and monthly grade level meetings will facilitate these practices in the 2008-2009 school year. 
Various teaching opportunities, techniques, and methods to ensure all students received a well-rounded reading/language arts program were provided. Following the four blocks/building blocks plan for teaching reading/language arts, lower grade level teachers taught phonemic awareness and basic sight words. Weekly literacy classes were held for lower grade levels to enhance their reading program. Each morning all classrooms conducted a daily review of language arts skills. Teachers also included a daily vocabulary study using the Tennessee Vocabulary, which was integrated with the curriculum. Students were provided with daily individual and oral reading time. Teachers reviewed TCAP objectives and test taking skills using TCAP coach materials. Student time on task was increased through gate keeping practices that reduce interruptions in the classrooms. Teachers also taught reading/language arts across the curriculum. 
Intervention and enrichment opportunities were provided for students with special needs. Tutoring for targeted students was available through the Ready, Set, Read program. The after school and summer LEAPS program provided intervention and enrichment for students. A summer enrichment camp was provided for gifted students to advance reading and language arts skills. Teachers will implement a reading series in pre-kindergarten through fifth grades that provides a strong basis with the “Response to Intervention” (RTI) process. A modified RTI program was implemented in grades one, two, and three this year. There will be full implementation of RTI in 2008-2009.
Assessment of reading/language arts skills was performed using a variety of methods. Three times during the school year ThinkLink assessments were used to monitor student skill growth and identify students for intervention and acceleration. The STAR Reading Test was given three times yearly. The test results were compared to previous test results to determine student gains. Test results were discussed at parent-teacher conferences.  Students were given the opportunity to participate in the Accelerated Reading program. Rewards were given to students with high point counts of mastery. 

Parent involvement activities included PTO meetings, parent conferences, and Helping Your Child sessions for parents conducted by the literacy leader. During American Education Week and Read Across America Day,  parents were invited to participate in literacy activities. 

Motivational activities were held to increase student excitement about reading. Students visited the library weekly to encourage a desire and ability to read. Mountain City Elementary School participated in “Dr. Seuss Day” as a motivational tool to promote reading. The McDonald’s program on reading was provided for all grade levels in an assembly program to help with motivation. 

In conclusion, Goal 2 was reached through a review of assessment data, curriculum, instruction, assessment and organizational practices and review of action step implementation. This goal is a product of the collaborative effort by the Tennessee Comprehensive System-wide Planning Process.

Goal Target 3:  All students including students with disabilities, low socioeconomic, and limited English proficiency at Mountain City Elementary School will meet or exceed 86% proficient or advanced in Math by the end of the year 2009.

Data Sources – Johnson County Report Card/ AYP
                         TCAP Data



 TVAAS Data

Analyses of curriculum, instruction, assessment and organizational                                          practices

Mountain City Elementary School has several methods to assure successful math curriculum, instruction, assessment and organizational practices for evaluating and analyzing students’ math progress continues throughout the year: a well-trained staff; various teaching opportunities and methods; intervention and enrichment; data analysis; parent involvement; and motivational activities.

In-service training to improve professional development was provided for teachers in differentiating instruction and technology utilization. Teachers utilized vertical team time to share strategies and review literature in differentiating instruction. Teachers attended district and school grade level meetings and cluster meetings to analyze student progress and evaluate teaching strategies in math. Staff attended various math/technology related workshops/conferences, i.e. Learning Center Workshop, Otter Creek Math, Technology Conferences, Title I Conference, Tennessee Educators Technology Conference, Kindergarten Teachers Conference, First Grade Conference, and the Math Series Conference.
Various teaching opportunities, techniques, and methods were implemented to ensure student success. Teachers focused on the State Performance Indicators and Blue Print for Learning to plan classroom instruction. Pre-kindergarten through first grade and after school programs used math learning centers. Teachers used math manipulatives at each grade level and integrated strategies to enhance math instruction. Teachers differentiated math instruction based on individual need. TCAP Math Coach, TCAP test preparation, the Spiral Review workbook, and Mathematics Daily Review books were used to prepare students for the TCAP tests. The school counselor provided conflict resolution skills training in three thirty minute sessions per class. Students used various forms of technology to learn math skills. (i.e., Smart Board, COWS, computer lab, Accelerated Math Programs, classroom computers, calculators, computer games/software, websites, music cassettes/CD’s, and educational DVD/videos) 

Intervention and enrichment opportunities were provided for students with special needs. After school tutoring programs were made available for targeted students.  The after school and summer LEAPS program provided intervention and enrichment for students. A summer enrichment camp was provided for gifted students to advance math skills.

Assessment of math skills was performed using a variety of methods. Students used the Accelerated Math program to teach/re-teach skills. Three times during the school year ThinkLink assessments were used to monitor student skill growth and identify students for intervention and acceleration. The STAR Math Test was administered three times yearly. The test results were compared to previous test results to determine student gains and were discussed at parent-teacher conferences. 

Parent involvement was encouraged through several opportunities. A Math Fair in grades K-6 involved parents. Other parent opportunities included Extended Contract for Teachers, Parent-Student Agreement (Title I), parent-teacher conferences, and Parent Teacher Organization meetings. Also, parent volunteers were used to reinforce basic math skills through one-on-one practice with targeted students.

Motivational opportunities to increase participation in competitive programs for students to increase effort, achievement and time-on-task behavior in math were implemented throughout the school year.

In conclusion, Goal 3 was achieved through a review of assessment data, curriculum, instruction, assessment and organizational practices and review of action step implementation. This goal is a product of the collaborative effort by the Tennessee Comprehensive System-wide Planning Process.

Goal Target 4:  All students including students with disabilities, low socioeconomic, and limited English proficiency at Mountain City Elementary School will meet or exceed the goal of 86% proficient and advanced in science by May 2008.


Data Sources – Johnson County Report Card/ AYP
                         TCAP Data



 TVAAS Data

Analyses of curriculum, instruction, assessment and organizational                                          practices

Mountain City Elementary School has several methods to assure successful science curriculum, instruction, assessment and organizational practices for evaluating and analyzing students’ science progress continues throughout the year: a well-trained staff; various teaching opportunities and methods; remediation and enrichment; data analysis; parent involvement; and motivational activities.

In-service training was provided to teachers in a variety of science related workshops and conferences.  Strategies were shared in cluster meetings. Teachers continued to reflect on various successful science strategies in district and school grade level meetings and cluster meetings.

Various teaching opportunities, techniques, and methods to ensure student success were implemented. The Tennessee State SPIs and Blueprint for Learning were used as a guide for science instruction. Teachers integrated a variety of strategies to enhance science instruction. Consumable science materials were purchased. Teachers used differentiating strategies through the utilization of curriculum based, hands-on science labs and benchmark activities. Teachers integrated technology in the area of science (i.e., United Streaming, SmartBoards, computer software, microscopes, and educational media).  The school’s science lab was reorganized and stocked to enhance its use. Biology in a Box Program provided students with interesting activities and hands-on learning. A science consultant will be present in the classroom to model lessons and provide feedback to classroom teachers.

Intervention and enrichment opportunities were provided for students with special needs. After-school tutoring programs were made available for targeted students. 
A summer enrichment camp was provided for gifted students to advance skills.

Assessment through ThinkLink provided students and teachers with data to target students who needed intervention.
Parent involvement and motivation of science was encouraged through a science fair. Teachers facilitated the development of science fair projects in grades K-6. Entries were judged by outside parties.  Parents were invited to the school to view the science fair projects.  The school also participated in a district-level science fair in grades K-6. Articles of science interest were submitted to community and school newspapers.

In conclusion, Goal 4 was achieved through a review of assessment data, curriculum, instruction, assessment and organizational practices and review of action step implementation. This goal is a product of the collaborative effort by the Tennessee Comprehensive System-wide Planning Process.

Goal Target 5:  All students including students with disabilities, low socioeconomic, and limited English proficiency at Mountain City Elementary School will achieve the attendance goal of at least 95% by May 2008.

Data Sources – Attendance Records


     Mountain City Elementary School uses a number of intervention strategies to improve student attendance. Pre-kindergarten through sixth grade classes with the highest attendance in their division will receive prizes. Each nine weeks, awards are given to students with perfect attendance. Students receive attendance awards such as pencils, stickers, or eating with the teacher. An automated message telephones to parents if a student is absent. In the case of repeated absences home visits and truancy letters and meetings are the practice. Truancy Review Boards are scheduled for students who have five unexcused absences. A district level attendance coordinator works with the assistant principal to focus on students with attendance issues and to intervene with parents. 
In conclusion, Goal 5 is achieved through a review of attendance data and organizational practices and review of action step implementation. This goal is a product of the collaborative effort by the Tennessee Comprehensive System-wide Planning Process.




	Evidence of Communication with All Stakeholders – Narrative response required

	What evidence do we have of our communication of the TSIPP to all stakeholders?

 During the Tennessee School Improvement Plan Process, Mountain City Elementary School communicated with all stakeholders by forming committees made up of parents, community members, staff, students, teachers, and administrators.  The school improvement plan committees met on various dates and times to collaborate and exchange ideas.  Those times, dates, and members attending have been documented.

 Communication of the TSIPP to all the stakeholders was conducted through PTO meetings, parent surveys, media releases to newspaper and radio, and parent letters.  A celebration and recognition of yearly achievements and a final report to stakeholders was sent. A folder with written communications and agendas from PTO meetings document communication with parents and community. In addition, each school improvement component chairperson maintained a folder documenting parent, community, and sometimes student involvement in the planning process.  
 Throughout the 2007 and 2008 school years, various stakeholders were involved in the discussion of strengths and weaknesses of the school’s plan. The principal, assistant principal, school data team, school leadership team, school subcommittees, support staff, and community representatives were kept up to date with progress and needed improvements as tied to the TSIPP. In addition, central office administration, staff, and school board members were kept aware of the TSIPP and the connection to the board’s five year plan.

Parents and community members were invited to participate in the school improvement planning committees. Evidence of communication with all stakeholders include:  Parent Teacher Organization meetings, parent-teacher conferences, the Tennessee Report Card, the school website, the school newsletter, surveys, the school’s Beliefs and Mission Statements posted on all classroom doors, and the school handbook.

 A strong relationship with the local newspaper and radio also supports communication with all stakeholders.



	Evidence of Alignment of Beliefs, Shared Vision, and Mission with Goals – Narrative response required

	What evidence do we have that shows our beliefs, shared vision and mission in Component 2 align with our goals in Component 4?

At the beginning of each year, teachers meet with students individually to complete a goal sheet. In addition to discussing the previous year’s TCAP scores, the student decides on and commits to three goals that will help the student improve throughout the school year.  The goal sheet, as well as, last year’s TCAP scores are shared with parents at the first parent/teacher conference. 

The principal and assistant principal monitor the teachers’ plans and instruction to ensure that all students can meet or exceed proficiency in all content areas on standardized testing. Student Performance Indicators must be listed in teachers’ planning books with the dates taught for administrators to observe and monitor throughout the year. Also, teachers post SPIs for students to study. Teachers provide a variety of instructional methods, including differentiation, which is noted in their plan books. 
Policies and procedures are in place to support excellence and equity in student performance and are shared collaboratively by school faculty and administrators, parents, and the community. They are stated in the school handbook which is distributed at the beginning of each school year.
Various assessments are given throughout the year to gage student learning, as well as student progress. Teachers use these assessments as a tool to modify their instruction to meet the specific needs of students and identify possible weaknesses that could lead to potential setback.

Teachers provide differentiated instruction to engage all types of learners. The school provides teachers with the tools that allow them to reach students on each developmental level. For example, SmartBoards can provide visual, auditory, and kinesthetic stimulation encompassed all at the same time. Also, the facility provides a science lab, a computer lab, and two complete classroom sets of laptops (COWS) for teachers to utilize during classroom instruction to enhance learning.
Administrators and teachers encourage student attendance through communication and incentives.  A bulletin board is displayed for teachers, students, and parents to view of attendance percentages of each class. Individual grade levels promote attendance by having friendly competitions. 
Teachers share the belief that a positive relationship with caring adults is essential for student success. Teachers not only provide instruction for students, but they also act as a mentor and a positive role model. Instructional assistants also have many opportunities to mentor children. Mentoring of students, tutoring, enrichment, and hands-on learning are used in the after school program with certified teachers available through a LEAPS grant award.
Mountain City Elementary School teachers administer Writing Benchmark tests, Writing TCAP, ThinkLink, STAR testing in reading and math, spelling tests, Tennessee Vocabulary tests, chapter and unit tests, special projects, basal comprehension tests, AGS Early Screening Profile, Accelerated Math, reading vocabulary tests, reading evaluations, RTI, and  annual TCAP tests to students to monitor the impact of teacher instruction and student progress. In addition to academic data, perceptual data from surveys of students, parents, and teachers is analyzed to provide valuable input. Individual teachers analyze the data so adjustments can be made to ensure the highest level of student achievement is occurring. The school data team analyzes the data and results are posted on a bulletin board in the workroom. 
Family engagements are held throughout the year. Opportunities for engagement include: Parent Teacher Organization (PTO), Open House, Stampede, Food Country Receipt Program, American Education Week activities, Field Day, parent-teacher conferences, “Heart for the House” Project, United Way, Read Across America, 4-H, Book Fair, and various committees. Each grade level plans activities throughout the year to involve parents as well. Some of these include: academic projects, field trips, book buddies, Accelerated Reading program, parent volunteers listening to students read and drill math facts, and presentations. 
Evidence of alignment of beliefs, shared vision, and mission with goals is achieved through a collaborative process involving all stakeholders. It is a collaborative effort by the Tennessee Comprehensive System-wide Planning Process.




	Evidence of Alignment of Action Steps with Curriculum, Instruction, Assessment and Organization – Narrative response required

	What evidence do we have that shows our action steps in Component 4 align with our analyses of the areas of curriculum, instruction, assessment and organization in Component 3?

Mountain City Elementary School will continue to follow the practices that were listed as major strengths in Component 3. Many of these are listed in the Action Steps in Component 4 because they have been proven through standardized testing, teacher observations, and student attitude to be effective steps to success. These steps have helped the school become the high achieving school that it is.

The TSIPP also required Mountain City Elementary School to develop a list of areas that were considered challenges. When analyzing areas of curriculum, instruction, assessment, and organization in Component 3, the TSIPP team found the following areas as challenges:

· correlating and integrating the new Tennessee State Standards into curriculum mapping and instructional practices

·  utilizing and implementing new technology into the classroom, including SmartBoard, Gradekeeper, and Palm Pilots as an assessment tool

· increasing writing scores by creating more time for instruction, developing grade level plans and focus of areas of writing 

· fully implementing Response To Intervention (RTI) 

· increasing parent involvement and communication with parents
· providing pro-active prevention education for students for social and emotional health
The Component 4 Action plan lists a number of steps to concentrate on these challenges. To address the area of the new Tennessee State Standards, the school will provide professional development to implement the Tennessee Academic Vocabulary for core subjects in kindergarten through sixth grades. Teachers will use State Performance Indicators and Blue Print for Learning to plan classroom instruction. The Mountain City Elementary School library will purchase books which align with the Student Performance Indicators (SPIs) in the content areas. An annual SPI-centered science fair for grades K-6 will be held.  Teachers will utilize science trunks on specific SPIs provided by Mountain City Lumber Company.

To address technology needs, the TSIPP has several action steps. The school will provide funding for professional development and equipment/software to support the integration of technology. Students will use various forms of technology to learn skills (i.e., SmartBoard, COWS, computer lab, Accelerated Math Program, classroom computers, calculators, computer games/software, websites, music cassettes/CDs, and educational DVD/videos). Technology integration will be emphasized in the core subjects using the NETS site based tech. Teachers will be provided with access to the United Streaming website for utilizations of technology, including SmartBoards, laptops, and airliners. Professional development will be provided to K-2 teachers to help with the use of palm pilots with the DIBELS Reading Assessment Skills Software.

To address the challenge of increasing writing scores Mountain City Elementary School’s Component 4 Action Plan states that teachers will continue to offer students daily writing practice. An after-school “Writer’s Club” will allow weaker students the opportunity for extra practice. Research-based writing curriculum and best practices in the literature will be used during a half day in-service in which teachers create a grade-level plan for teaching writing. A site-based curriculum council will articulate with the district-level curriculum council to determine the most appropriate writing skills for each grade level. The curriculum council will meet after each district-level curriculum council meeting. The site-level curriculum council representative (leadership team) will then meet with his/her grade-level colleagues to plan and implement.
A variety of writing programs will be implemented during the school year. The Writers Express Books will be used to guide the writing process. Each grade level will be assigned one of the Six Traits as a focus. Write-on-Track will also be used. 

To encourage students to become better writers a number of reward programs will be put into action. The “Writer of the Week” program will continue to celebrate student success and provide incentive for student achievement. “Writers of the Week” will read their papers over the intercom, which will allow other students the opportunity to hear examples of good writing. A “Writing Pep Rally” will also encourage students to become better writers. A “Writing Prize Pyramid” will reward students with fieldtrips, meals, and movies for exemplary writing. 

The challenge for implementing Response To Intervention (RTI) is addressed through several action steps. A reading series for pre-k through fifth grades will be provided as a strong basis for teachers with the RTI process. Professional development for teachers on the RTI process will be given in order to determine early intervention for identified students. Administrators will modify the schedule to allow for 30 minutes of reading intervention daily in grades one, two, and three. 
The challenge of increased parent involvement is addressed by providing family and community information about student progress, school rules, system initiatives, curriculum, assessment and proficiency levels, information on highly qualified status of teachers, voice mail, after school programs for students and parents, local media, handbooks, conferences, e-mail, newsletters, and Title I presentations at PTO. To improve attendance rates parents will receive an automated message when a student is absent. The assistant principal will monitor attendance weekly and send letters to parents accordingly. Follow-up for students who have five unexcused absences 
will include a referral to the Truancy review Board. The district-level attendance coordinator will schedule the review of attendance with parents and follow-up as appropriate. 



	Suggestions for the Process – Narrative response required

	What suggestions do we have for improving our planning process?
Mountain City Elementary School has been nominated for a Blue Ribbon Award because it practices on-going school improvement planning. Analysis of data, the use of  highly qualified teachers and paraprofessionals, high quality professional development linked to data and needs assessments, collaboration of teachers with a focus on individual students, high standards and expectations and support by administrators, student support for learning, and quality family engagement are the norm. Teachers practice early intervention, using various processes. Teachers differentiate instruction, expect all students to improve, utilize inclusion for appropriate special education students, and other practices as needed. 

The process is both present and well-established. However, the amount of time required to produce a product called a School Improvement Plan deters staff from the process. A more streamlined requirement for a product that evidences success and areas of need would be welcomed.



5.2: Implementation Evaluation
	Evidence of Implementation – Narrative response required 

	What is our plan to begin implementation of the action steps?
To implement our plan, a copy will be e-mailed to teachers, assistants, administrators, office staff, cafeteria staff, and custodial staff. Mountain City Elementary School administrators, teachers, and staff will meet in May 2008 to discuss and review the data and the specific goals. A review of each action step and discussion by teachers on implementation and what resources will need to be provided by administration.  When state assessed writing TCAP scores are received in May, administrators and members of the data team will meet to analyze the data. Scores will be disaggregated by homeroom, by gender, and by total score. The team will determine if the goal score of 4.0 was met. Members of the data team will discuss scores with colleagues and determine what strategies and steps will be taken to receive this score in the 2008-2009 school year.  During July of 2008, AYP scores will be received.  Administrators and the data team will analyze, disaggregate and chart these scores, along with all other available data (i.e. discipline referrals, attendance rates, writing scores, and other formative assessments including perceptual survey data). The leadership team will present the data at the faculty meeting and review the action steps within the school improvement plan. A schedule for the counselor to implement the proactive skills to students for goal setting and conflict resolution will be created by administrators and discussed with the school counselor and teachers. Throughout the 2008-2009 school year, administrators, teachers, parents, and students will collaborate regarding TCAP, ThinkLink, and Star test results, end of course tests, teacher observations, attendance of students, discipline problems, and all formative assessments. This information will be used as a springboard for further discussions regarding curricular and instructional practices relative to specific students and sub-groups of students. The curriculum council (leadership team) will be comprised of a teacher from each grade level. The council will meet monthly to discuss instructional strategies and curriculum. Members will then go back to their grade level colleagues in a once a month planned meeting to review and discuss the content of the curriculum council meeting.
Goal Target 1:  All students including students with disabilities, low socioeconomic, and limited English proficiency in the fifth grade will achieve a positive scoring gain on the state writing assessment by May 2009.
By May 2009, all students in fifth grade including students with disabilities, low socioeconomic backgrounds, and limited English proficiency will achieve a positive scoring gain on the state writing assessment.  At the beginning of the 2008-2009 school year, fifth grade teachers will be given the funding needed to offer after-school tutoring to students struggling during the first nine weeks writing assessments.  Fifth grade teachers will implement the Six Traits of Writing and the Write-On Track curriculums into their daily writing lessons.  Funding will also be provided for fieldtrips that will be offered as an incentive to students who score a 4.0 or higher on the state writing assessment.  Teachers in all grade levels will be given the opportunity to meet monthly with grade levels teams to discuss appropriate grade-level writing skills and the best ways to teach these skills.  All students and teachers will be given the option of participating in a grade-level “Writer of the Week” program and a writing themed pep rally in November 2009.

Goal Target 2: All students including students with disabilities, low socioeconomic, and limited English proficiency will meet or exceed the 2008-2009 target of 89% proficiency or better in Reading/Language Arts.
During the school year of 2008-2009, all students including students with disabilities, low socioeconomic backgrounds, and limited English proficiency will meet a target score of 89% in reading and language arts on TCAP.  In the fall of 2008, all grade-level teachers will be given the opportunity to meet with other teachers county-wide to discuss the best ways to implement Tennessee academic vocabulary into daily curriculum.  Professional development opportunities will be offered throughout the school year that will improve each teacher’s ability to differentiate instruction; develop instructional lessons on integrating new technology into classroom instruction; utilize information and step-by-step instructions on the “Response to Intervention” curriculum; the “Ready, Set, Read” program; and the DIBELS Reading Assessment Skills software.  Teachers will also be given the opportunity to meet monthly with grade level teams to discuss best practice lessons for individual student needs and classroom needs that are evidence-based and can be easily implemented into daily practices and curriculum. The monthly leadership (curriculum) team meetings will provide the springboard for grade level discussions regarding data, instructional strategies, and curriculum.
Goal Target 3:  All students including students with disabilities, low socioeconomic, and limited English proficiency at Mountain City Elementary School will meet or exceed 86% proficient or advanced in Math by the end of the year 2009.
By the end of the 2008-2009 school year, all students including students with disabilities, low socioeconomic backgrounds, and limited English proficiency will meet or exceed a score of 86% in math on TCAP.  All classroom teachers will use Tennessee State Performance Indicators and the Blue Print for Learning instructions to plan daily curriculum.  Differentiated instruction, math manipulatives, and various types of technology will be used in individualized and classroom instructional plans.  Teachers will attend professional development presentations, cluster meetings, and grade-level county-wide meetings that will enhance each teachers knowledge of the skills to be taught, the lessons and best practices to use, and any new technology or curriculum used to better teach and test math skills.  Various types of daily review and TCAP review materials will be used throughout the 2008-2009 school year, such as TCAP Coach, Test Ready Math, and Spiral Review workbooks.  All students will be given the opportunity to participate in after school tutoring, summer day camps, enrichment, and LEAPS activities that will be geared at higher scores in math.  

Goal Target 4:  All students including students with disabilities, low socioeconomic, and limited English proficiency at Mountain City Elementary School will meet or exceed the goal of 86% proficient and advanced in science by May 2008.

At the end of the 2008-2009 school year, all students including students with disabilities, low socioeconomic backgrounds, and limited English proficiency will score 86% or higher in science on TCAP.  A science consultant will be available to all teachers and will help to present and plan lessons to introduce and/or reinforce science skills.  The consultant will also be available to analyze ThinkLink results and diagnose when there is a deficiency.  An SPI-based science fair will be planned to involve all students in the school. Winners chosen from each grade will then have the opportunity to compete in a county-wide science fair.  Biology-in-a-Box trunks, science themed trunks, and the science lab will be used throughout the school year to give all students a chance to explore science with hands-on activities and will better meet the needs for differentiated instruction.  Teachers will be given the ability to integrate technology into the classroom by using the United Streaming website and Brain Pop websites.  Field trips will be funded, planned and based on Tennessee State Performance Indicators.  These field trips will include the Gray Fossil Site, Iris Glenn Recycling Site, and conservation camps.  

Goal Target 5:  All students including students with disabilities, low socioeconomic, and limited English proficiency at Mountain City Elementary School will achieve the attendance goal of at least 95% by May 2008.
Home visits, truancy letters and truancy meetings will be used in order to keep documentation of students who do not show a positive attendance rate.  All grade levels will be given the opportunity to compete in monthly and end of the nine weeks competitions for the best attendance rate in the school and in the grade level.  Awards will be given by individual teachers for student achievements in attendance in each classroom.  Teachers will place special banners in the halls signifying when their class has perfect attendance for the day.  At the end of the school year awards will be given to students school-wide who have had perfect attendance for the entire school year. The assistant principal will monitor attendance weekly and send warning letters and provide truancy board referrals for appropriate parents. A monthly report will be provided for each homeroom teacher on the status of his/her attendance rate. Incentives will be offered. A bulletin board displaying the graphed attendance by homeroom and grade level will be present in the front office area. 



	Evidence of the Use of Data – Narrative response required

	What is the plan for the use of data?

On an annual basis Mountain City Elementary School will evaluate strategies, programs, and interventions placed in the School Improvement Plan to determine future use of these programs based on the data received from each. 

· ThinkLink – Data from the September 2008, December 2008, January 2009 ThinkLink tests will be analyzed to determine the level of mastery.  Results will be discussed at parent-teacher conferences. Administrators will schedule meetings by grade level after each ThinkLink assessment result is obtained. These meetings will focus on individual students who need intervention or acceleration and on “red flag” areas for curricular and instructional changes.
· STAR Reading and Math – Test results of the May 2008 assessment will be compared to that of the May 2007 to determine if appropriate gains have been made.  The results will be discussed at parent-teacher conferences.

· Terra Nova (TCAP) – Measurable growth will be determined from the previous year’s three average to the current year’s three-year average in achievement, value-added, and percent of students proficient in the areas of Reading/Language arts and Math.  Student reports are sent home; school results are sent home in the State Report Card.

· TCAP Writing – Scores for the 2008 writing test will be compared to 2007 and 2006 tests to determine if the average performance level has increased.  Student reports are sent home; school results are sent home in the State Report Card.

· Star Student – Records of the 2007-2008 school year will be used to determine if students have met or exceeded the state’s expectations.  Results will be found in the State Report Card.
· State Report Card – Data reported in the Report Card allows staff to view the NCLB AYP status.  A copy is printed in the local newspapers and is sent to stakeholders of the school in February 2008.

If growth is minimal from analyzed data of the assessment instruments, several factors will be considered for interventions. These include teacher and assistant placements, extra curricular offerings, adjusting classroom enrollment, tutoring through extended contracts, professional development, additional instructional materials, fund appropriation, and scheduling of classes.
Long-range comparisons of scores over a three-year period will also be analyzed to determine if there are any changes that should be studied and modifications made.  The results of goal attainment will be shared with the stakeholders at an annual spring meeting similar to the open-forum meeting held to evaluate the plan this year.




5.3: Monitoring and Adjusting Evaluation
	Evidence of Monitoring Dates – Narrative response required

	The Mountain City Elementary School Leadership Team will meet in June 2008, August 2008, February 2009, and May 2009. These are specific times when data is available.  The leadership team (curriculum council) will meet monthly in articulation with the district level curriculum council. 
Gay Triplett (principal) Dr. Bridgette Hackett (assistant principal) will review the school’s achievement data and feedback given from the Mountain City Elementary School Data Team as it applies to the TSCPP action plans. 
Mountain City Elementary School Data Team includes the following members:
            Gay Triplett (Principal)
Bridgett Hackett, Ed. D (Assistant Principal/Attendance Coordinator)
Michelle Walters (Fifth Grade Teacher)
Gay Miller ( Special Education Teacher)
Leon Henley (Sixth Grade Teacher)
Ginger Johnson (Fourth Grade Teacher)
Brenda Potter (Third Grade Teacher)
Mountain City Elementary School Leadership Team includes the following members:

Bridgett Hackett, Ed. D (Assistant Principal/Attendance Coordinator)
Gay Triplett (Principal)
Michelle Walters (Fifth Grade Teacher, Data team chairperson)
Janet Reece (Kindergarten Teacher)
Carol Stout (First grade Teacher)

Brittany Fletcher (Second Grade Teacher)

Diana Pennington (Third Grade Teacher)

Angie Long (Fourth Grade Teacher)
Tammy Jarvis (Fifth Grade Teacher)
Gay Miller (Special Education Teacher)

Ala Moretz (Media Specialist)
Linda Willis (Instructional Assistant)
Evan Lewis  (Sixth Grade Student) 
Robert  McDonald (Community Representative)
Freida Dugger (Parent)
All members of the Mountain City Elementary School Leadership Team will be involved in the discussion of possible adjustment to the TCSPP to determine if any adjustments need to be made. 



	Evidence of a Process for Monitoring Plan – Narrative response required 

	What will be the process that the School Leadership Team will use to review the analysis of the data from the assessments and determine if adjustments need to be made in our plan?

The School Leadership Team will use all data, formative and summative, to discuss, review and analyze all data so that the team will be able to correct any deficiencies and to improve achievement through curriculum, instructional assessment, and organization. This data will help identify student needs so that the best instructional practices can be implemented. The school leadership team (curriculum council) will meet monthly during 2008-2009. This data will include the following: standardized tests including TCAP, TCAP Alt, and the TCAP Writing Assessment; school-wide monitoring tests such as ThinkLink Predictive Assessment, STAR Math, STAR Reading, Accelerated Math, and Writing Benchmarks; analysis of data including the Tennessee Report Card, TVASS, mid-term reports, student report cards; and classroom evaluations such as spelling tests, chapter and unit tests, reading vocabulary tests, special projects, and Writing Framework Portfolios.

Non-academic data will also be analyzed. This data will include student records such as promotion, attendance, and discipline referrals. Surveys will also be evaluated. These will include the School Health Index, School Climate Surveys of Teachers, Parents and Students, School Counseling Surveys of Students, NSSE survey of Organizational and Instructional Effectiveness, Needs Assessment for Professional Development, Family Friendly School Survey, and the SS/HS Community Survey (2006).
The School Leadership Team will present this information to all stakeholders through monthly faculty and staff meetings, grade level meetings, PTO meetings, parent conferences, newsletters, report cards, local newspaper and radio, in-service training, and charts and graphs posted in the school.    


	Evidence of a Process for Adjusting Plan – Narrative response required

	What will be the process that the School Leadership Team will use for adjusting our plan (person(s) responsible, timeline, actions steps, resources, evaluation strategies) when needed?

The Mountain City Elementary School Leadership Team will meet monthly August 2007 through May 2008. The Mountain City Elementary School Data Team will review school achievement data throughout the school year. The chairperson of the data team and the principal and assistant principal are on both the data team and the curriculum council. Formative and summative assessment data will be reviewed and charted by the data team. This data will be used by the leadership team to monitor and adjust the action steps for completion of our school improvement goals. Decisions will include the input of all faculty members through articulation of the leadership team with grade level colleagues during monthly grade level planning meetings which are built into the schedule.  Discussion of progress made on the action steps and any needed revisions will take place during monthly faculty meetings and grade level meetings.
Mountain City Elementary School Data Team includes the following members:
            Gay Triplett (Principal)
Bridgett Hackett, Ed. D (Assistant Principal/Attendance Coordinator)
Michelle Walters (Fifth Grade Teacher)
Gay Miller (Special Education Teacher)
Leon Henley (Sixth Grade Teacher)
Ginger Johnson (Fourth Grade Teacher) 
Brenda Potter (Third Grade Teacher)
Members of the Leadership team include administration, faculty members, support staff, and other key stake holders. Mountain City Elementary School Leadership Team includes the following members:

Bridgett Hackett, Ed. D. (Assistant Principal/Attendance Coordinator)
Gay Triplett (Principal)
Michelle Walters (Fifth Grade Teacher and Data Team Chairperson)
Janet Reece (Kindergarten Teacher)
Carol Stout (First Grade Teacher)

Brittany Fletcher (Second Grade Teacher)

Diana Pennington (Third Grade Teacher)

Angie Long (Fourth Grade Teacher)
Gay Miller (Special Education Teacher)

Ala Moretz (Media Specialist)
Linda Willis (Instructional Assistant)
Evan Lewis  (Sixth Grade Student) 
Robert  McDonald (Community Representative)
Fredia Dugger (Parent)
All team members will be involved in discussion of possible adjustments as TCSPP is monitored.




	Evidence of a Plan for Communicating to All Stakeholders – Narrative response required

	How will the School Leadership Team communicate success/adjustments of the plan to stakeholders and solicit ongoing input from stakeholders?
Throughout the 2007 and 2008 school years, various stakeholders were involved in discussion of strengths and weaknesses of the school’s plan. Mountain City Elementary School will continue to utilize these practices. The principal, assistant principal, school data team, school leadership team, school subcommittees, support staff, and community representatives were kept up to date with progress and needed improvements as tied to the TSIP and TCSPP.  Central office administration, staff, and school board members were kept aware of TSCPP and the connection to the Board’s five-year plan.

Students were kept up to date with documentation posted in classrooms and throughout Mountain City Elementary School. Each classroom posted the school’s goals, Student Performance Indicators, and charts and graphs illustrating classroom achievements and goals. Each student used this data to formulate personal goals. At the beginning of each school year each student worked with his/her classroom teacher to choose three personal goals. The goals were written and kept in a folder to be reviewed throughout the school year. The goals were also shared with parents at parent-teacher conferences. 

Throughout the school various data was posted on bulletin boards for parents and students to view. Attendance records by classroom, Steer Points (a competition between homerooms where students are rewarded for good behavior, turning in assignments, good grades, and attendance), and achievement testing data.
Parents and community members are invited to participate in school improvement planning committees. Evidence of communication with all stakeholders include : Parent Teacher Organization meetings, parent-teacher conferences, Tennessee Report Card, the school website, the school newsletter, surveys,  school Beliefs and Mission statements posted on all classroom doors, and the school handbook.

A strong relationship with the local newspaper and radio also supports communication with all stakeholders.
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